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General Education Advisory Council Repor20162017

Introduction

This report outlinethe General Education Advisory Council (GEA®iyities and
accomplishments during the 2@08 7academic year and is based oneittanmendatiorset in
thespring 201&eport of the General Education Review Task Fbince document was prepared
by the Director oAcademic Excellenc8andr&ailey, and by the Chair of GE/A&th Anthony
and it was reviewed by fBeneral EducatioAdvisory Coungilsubmitted to the Provost, and
posted on the Oregon TeERsential Studies website.

Leadership ofthe General Education Program

TheGeneral Education Advisory Counttie Chair o6SEAC, and the Director of Academic
Excellence have respdnility and authority to guideneral education and the implementation of
the new Essential Studies progr@urrent membership for GEAC is included in AppendbhA.
provostoverseethe work of GEACand ensusedequate resources to supporgtreral
education program

The purpose and ongoing charge of the General Education Advisory Council is to define the
structure of the Essential Studies Program and oversee its op@/atiemsporting to and subject
to oversight by the provost, the @l Education Advisory Council carries out its regular
operations with a high degree of autonomy. Responsibil@EaGfinclude: maintaining general
education requiremerasd course listglanning for sufficient general education offerings in all
locations and modes of delivery, assessing the general education program and making
recommendations for improvements, providing input and support to various groups on matters
relating to general educatiangproviding recommendations to the provost on nsattat affect

the general education programiditional information oGEAC can be found in the Mission
Statement and Charter included in AppeBdix

The Chair ofGEAC, appointed by tharovost,provides broad leadership for the general education
programchairs GEAC meetings, and serves as a member of the Academic Excellence Coordinating
Committee Thechair and the Director of Academic Excellence work closely togethsute the

viability of the general education program.

The Director of Academicxgellence is responsifide coordination of activities required tioe
general educatiganogram. The director works closely WEAC andgeneral education
departments to administbe general education prograime director also serves as a liaison
beweenGEAC and other campus bodies engageark relating to general education


http://www.oit.edu/docs/default-source/academic-excellence/general-education-review-docs/report-of-the-general-education-review-task-force.pdf?sfvrsn=0

Communication of General EducationMatters
Systematic and broad communicatiogeareral educationatters is accomplished through the
following avenues:
1 Thedirectorperiodically updates the Provost on assessment matters in general.
1 Thechairprovidesegulaupdates to the Academic Excellence Coordinating Committee
1 Thechair anddirectorwritetheannualGEAC report(this reportpndensure thatelevant
informationis shared with appropriate campus bodies.
1 Chairs of general education departments meet annually with ESLO Faculty Learning
Communities to discuss matters relating to transfer.
1 The Office of Academic Excellence maintains the general education we st syades
messaging to current and potential students through relevant campus bodies.

Coordination with Other Campus Bodies

The director and chair serve on the Academic Excellence Coordinating Corhisittemmittee
coordinates academic continuous improvement efforts between the General Education Advisory
Council, the Assessment Commission, and the Commission on College Teaching as defined by the
sixyear cycle (Append).

Thedirectorservessa liaison witlthe Advising Coordinator Commission, the Curriculum
Planning Commission, Academic Council, the Registrar, Oregon Tech Online, Admissions, and
Student Affairs in all matters associated with general education

Resources in Support oGeneralEducation

Thedirector provides funds from the Office of Academic Excellence budget, astaill as
resources teupport the work of GEAC includiagnuaprofessional development for their
Theprovost ensures adequiateding fora sustainablpeneral education program

Mission, Rationale and Outcomes of the General Education Program
The mission of the Essential StudiesProg@m e gon Techds generdssl educ:

to ensure that all Or egon ovideccwith eBpereeicesithatledds d e g
to their success at a-iddEssertial $tudéht LeagnmgOuitcaneh 6 s U
(ESLOs), in support of our studentsd success
mission.

Given Oregon Techods
1 applied missign
1 diverse student body composed of traditional antfaditional, firsyear and transfer,
first-generation, lowncome and legacy students
1 history of rigorous professional preparation
1 established focus on communication
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teachingocusedaculty

innovative programs and general electives
established culture of assessment
excellenplacement rates for graduates,

the rapidly changing nature of technology and the world, and
the fundamental purpose of a university to educate stodiéntsoadly and deeply

Oregon Tech will ensure that students are equipped not only with the technical ability to influence
and succeed in the world through a particular program of study, but that they will apply their skills
and knowledge eloquently p@ssibly, collaboratively, objectively, considerately, and in broad
contexts beyond the major program.

Oregon Tech will provide students with ways to engage in lifelong and professional learning by
developing their abilities to effectively

T
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communicate

conduct inquiry and analysis in diverse fields

practice ethical decision making,

work with others

reason quantitatively, and

function individually and within diverse global and cultural systems.

In support of these outcomes, Oregon Tech will offer amttain an Essential Studies program
that(as described in the spring 2016 General Education Review Trask Force final report):

1
1

is intentional and scaffolded

is developmental with Essential Student Learning Outcomes (ESLOSs) supported and
demonstrated #ihe foundation, practicing, synthesis, and capstone levels

prepares active and educated citizens with a sense of personal and civic responsibility as well
as a professional cateer

provides a broad education in areas outside of the major program faliqveirspnal

growth, broad disciplinary learning, and exploration

allows students the freedom to choose from a variety of elective courses

includes uppedivision coursework that may be required even for transfer students and is
intentionally tied to losv division or transfer waqrk

provides opportunities for interdisciplinary courses atahcloing

incorporates higimpact practices supported by strong faculty professional development
structures

uses a curricular design philosophy that e
taxonomy are addressed at each level of achievement (foundational, practice, capstone) but



that the difference between these outcome levels is the amount of scaftbldstguator
support

1 is integrated with major programs with necessary communication and staff supported by the
administration and faculty pojieynd

1 is reviewed and updated on a regular cysty ba rigorous assessment data.

Assessment of the Genal Education Program

The assessment of the general education program is based on student achievement in each of the
ESLO pathways. Criteria for the ESLOs and rubrics for assessment are included in Appendix D.
GEAC provides input to the Assessment ExecGavemittee in the development of the ESLO
assessment plai$ie directoreportsESLO assessment results as they pertain to general education
requirement$GEAC provides analysis and recommendations for changes to general education
requirements based asessment findings. In the sixth year of the cycle GEAC reflects on the

ESLO pathway and the effectiveness of the Essential Studies program in supporting student
achievementhe ESLOs and the current assessment schedule are shown in Tdekcfiptidn

of the six stepappears AppendixC.

Table 1Essential Studies Assessnsahiedule

1 2 3 4 5 6
201415 | 201516 | 201617 | 201718 | 201819 | 201920 | 202621

Communication Design [~ Collect - Engage Evaluate Reflect
Inquiry and - e - |
Analysis Design [ Collect - Engage Evaluate
Ethical _

Reasoning Design = Collect - Engage

Teamwork Design | Collect -
Quantltatlve Design | Collect
Literacy

Diverse , ,
Perspectives Design | Collect - Engage Evaluate Reflect Design




Summary 0f20162017 General EducatioAssessment Activities

Design: Inquiry & Analysis

In 201617 an assessment plan for Inquiry and Analysis was designed by the Assessment
Commission with input for the Inquiry and Analysis committee. As the imiairesd of this

new ESLQthe focus is on testing out the critérigpecificallyjhow well they can be applied within

the context of the discipline. Student work and assessment data will be collected throughout the
201718 academic year from a sampleoahBation and Essential Practice courses as well as the
Progrardntegrated course identified by each program. Full details on the plan are included in
Appendix E.

Collect: Communciation

The Office of Academic Excellence coordinated the collection oftstudle and associated

assessment scores by faculty using the Communication rubric. Both oral and written communication
was assegband datés in the process of being collected from 126 septiogpramcourses as well

as l7%ections of WRI 121, 122PE111] and WRI227Aggregate reports will be shared with faculty

at the 2017 Convocation for their analysis.

Analyze: Diverse Perspectives

The director wrote a report summarizing the results of the assessment of Diverse Perspectives based
on analysis andput from the Diverse Perspectives committee. This assessment did not provide

much data as this new ESLO has not yet been integrated into the curriculum, but it did provide a
baseline for future assessments. The report includes plans to increase Gilsireness

outcome with faculty and students in the OEng
Diverse Perspectives assessment lieptutliing the improvemeplkancan be found on the

Oregon Tech websitewatvw.oit.edu/assessmenhe report will be updated with assessment

findings following the implementation of the improvements next year (year fi®, 20 118

cycle).



http://www.oit.edu/assessment

Summary o0f 2016201 7GEAC Activities

Charter:

Consistent with its new and more visible role in supporting a coherent general education program
and coordinating activities with assessment, faculty development, ESLO committees, and the Office
of Academic Excellence, GEAC drafted and approved a chditeng its structure and

responsibilities. This charter is included as App@ndix

Course Approval:

During Fall 2016, GEAC activity centered around course approval and support of curriculum
mappingAt Convocation, GEAC led a session on the state t#rmptation and on preliminary

concepts for the ESSE (Essential Studies Synthesis Experience) for all faculty, and led a session for
general education departments to support their submission of course for apprapakei8sxe-

for these materid]lSGEAC members and representatives of ESLO committees also held a working
session early in Fall term to support faculty preparing to submit courses for Essential studies.
Faculty, primarily from general education departments, submitted over 70 courseshigr revie

ESLO committees and GEAC.

Submissions continued to be received through Spring 2017, in response to GEAC and ESLO
committee discussions about the state of various lists; in Spring 2017, GEAC reviewed and
approvedhe lists of courses in Appendix @ting additional work still to be done in some &peas
fully build out course lisggarticularly Communication, Inquiry & Analysis, and Diverse
Perspectives)

Curriculum Mapping:

During Fall016, GEAC and the Office of Academic Excellence offered programs preliminary

course lists and a process to use to smoothly map their curricula to Essential Studies. (See Appendix
H for the presented outline of this process.)

This process was shared miyimeetings with department chairs and program directors during
November 2016. Most programs submitted draft maps by the end of Fall 2016; submission from all
progranswere received by May 20Cémpleted submissions are stored in the Essential Studies T:/
drive folder. A s-drafimappings a dourges to Esseatial Stddies i r s t
requirements is included as Appendix I.

Transfer Study:

During Fall 2016, GEAC, in conjunction with the Essential Studies Transfer teangndrafted
vetted a set gdarameters for a study to gauge and quantify the impact of Essential Studies on
transfer students and determine opportunities to mitigate or minimize any adverse impacts.



Il n short, 90 students representi mgansfenr ee popu
credits, traditional transfer students with <90 credits, and traditional transfer students with 90+
credits) were sampled frohine parameters for this study are included as Appendix J.

Their transcripts were pulled and the chair of GEAC, jaretion with the Office of Academic
Excellence, evaluated all of these transcripts under both the old curriculum maps (supported by
DegreeWorks information) and the new curriculum maps. The findings of this study were reported

to the university communityy June 201 and are included as Appendix K.

As part of this process, ESLO committees and departmenteViainged a substantial number of
transfer courses for alignment with the new Essential Studies outcomes to determine where these
courses might appin the Essential Studies. Some of the policy implication of this work are
discussed in the next section.

Responses to Policy Questions:
In response to reflections and questions offered by programs during curriculum mapping, questions
raised and posedrihg evaluation of transfer courses, and the final results of the transfer impact
study, GEAC considered a number of policy questions surrounding technical details of the Essential
Studies model implementation. These questions surrounded topics including:
- course numbergand prerequisite requirements,
- processes for clearly recognizing transfer spurse
-poli ci es concerning ograndfatheringd of tral
- questions particularly pertaining to each outcome pathway.

GEACOs recommendations (al ong wi texplored ent i fi ca
further) are included as Appendix L.

Interstate Passport:

During the 2012017 academic year, a team of faculty (supported in part by a small grant from the
Oregon Hgher Education Coordinating Commission) explored the Interstate Passport, an
outcomeshased tool designed to facilitate student transfer, particularly between community colleges
and fouryear institutions. A first draft of how Oregon Tech courses chilildnfierstate Passport
requirements and how Interstate Passport could be applied to the Essential Studies model was
vetted by this group and by GEAC, and is included as Appendix M.



Essential Studies Synthesis Experience

A subcommitteef faculty(Terri Torres, Kristy Weidman, Aaron Scher, Aja BetteddoQarthy,

Matt Schnackenberg, Anne Marie Reichmann) were identified to help better define and pilot the
Essential Studies Synthesis Experience (B8@ENing in summer 20IBuring the20162017
academic year, this team:

1 SentsitacultytoWor cest er Pol yt echni c-Based ketarningint e 6 s |
Summer 2017.

1 Developed a draft definition fitre ESSE and presentedhe university at Convocation;
developed a pilot ESSE propamadl approval proceg¥hese materials are included as
Appendix N).

1 Developed two ESSE proposals and piloted the Catalyze Klamath ESSE.

1 Solicited and reviewed breakeven and enroliment data from the VP of Finance and Director
of IR. Based on this input tgeoup feels confident about the continued feasibility of the
ESSE model.

1 Based on the feedback from the pilot this year, the group projects a need to pilot at least two
ESSEs per term beginning winter term 2018, followed by at least three per t&01é& the
19 academic year. This plan should meet the projected demand for the fall 2018
implementation of Essential Studies based on enroliment projections and the grandfathering
clause for transfer students.

1 Secured funds to send faculty to Stanford d.selokéhop in July 2017, with the goal of
incorporating design thinking into the ESSE model.

1 Planned a meeting with Provost Kuleck in August 2017 to collaborate on a plan for the
201718 ESSE pilot, faculty workload model, and other logistics to support fu
implementation.

1 Planned an Excellence in Teaching Conferendeoansession on design thinking to be
run by the Stanford workshop team. This will be followed byreohaESSE pilot session
providing information for faculty who might be interestéshrning more and potentially
developing an ESSE.



Conclusion and Plans for 2012018 Academic Year

Substantial progress has been made during th2@F1Academic Year to turn the model

articulated by the GeneEalucation Review Task Force into a reality. Major tasks for the upcoming
year surround further refinements and technical clarifications to model policies, implementation in
curriculum maps, and communication agfelBtial Studiggquirements and opportueg. Further

detail and clarity will be added to this plan on collaboration with new leadership, particularly the new
Provost:

Summer 2017

1 Thoroughreviewby the Office of Academid&xcellencef curriculummapso checkthat
programdaithfullyandfully followedmappingdiscussionfiaveidentifiedefficienciesand
thatanyconstraintsvhichmightresultin credithouraddsareclearlyidentified Follow-up
discussionen thiswith departmat chairswill occuroverthe summerleadingo
conversationwith progranfacultyin Fall2017.

1 Resourcstudy coordinatedby the Office of Academidxcellencen conjunctionwith
FinanceandSEMunits,to determineurrentandneededapacityacrossitesandmodego
teachcoursesequiredunderthe Essentiabudiesmodel.

1 TheOffice of Academi&xcellencavorkswith CPC,ITS,andR e g i Dfficetorefine
anelectronisystenfor curriculummapsubmissiothatalignswith newcatalogoftware
andprocesses.

1 Identification(with departmenthairspf courseshatneedio be submittedo complete
coursedists.

1 ESSETeamworkswith Provostto developamodelfor refinementindscaleup of ESSE.

Fall 2017:

1 Reviewby GEAC of dataobtainedn SummeR017studies.

1 Finalizecoursdists(reviewsupportedy ESLOfacultylearningcommunitiespf courses
submittedduringsummemndearlyfall 2017).

1 Finalizeremainingnodelpoliciegparticularlyputstandingnattersdentifiedin AppendixL).

1 Revisandtestpoliciesandflowchartdor identifyingtransfercourseswith general
educatiordepartmenthairandtheR e g i LOfficear 0 s

1 Begintransitionof ESLO committeesowardsESLOfacultylearningcommunities(Some
will still havesubstantiadb s e r workto eodnpletecoursdists;otherswill be primarily
orientedowardssupportingacultyprofessionallevelopmenin theiroutcomearea.)

1 Finalizatiorof procesg$or approvabf programintegrategracticecourses(Oneideathat
hasbeendiscussedentersaroundusingassignmerdesignwvorkshopgo identify,vet,and
improvecourseassignmenthatqualifya courseasmeetingporogramintegrategbractice
requirementsSuchworkshopsrea primeexamplef anopportunityfor GEAC activityto



alignwith facultydevelopmenmandcoursamprovemenandsupportassessmeattiviyas
well).
1 Program$eginsubmittingrevisecturriculummapsfor CPCapproval.

1 Collaboratavith Marketingn developmendf messaging/communicatipfanfor internal
andexternapartiesConsultwith entitiesnvolvedwith communicatingssentiaBiudiesto
otherson material&ndconcernsadmissiongcademiagreementthe ROCK, advising
coordinatoreommissiorfincludingnvolvementvith Winterterm AdvisorTraining).

Winter 208:
1 Beginto runmultiplepilot ESSESs.
1 Finalizepoliciesandpractcesfor identificatiorof transfercourses.

1 Beginplanfor revisionof articulatioragreemen@snddevelopmendf materialgor
communitycollege/transfestudentsin coordinatiorwithad ¢ o mmugatieigec g mp ai gn 6
andin collaboratiowith relevanuniversityunits(SEM,Academic@greemetnstc.)
Updateandreviewtransfemwebsites.

1 Concludeeviewof revisecturriculummaps.

Spring 2018:

1 Beginrevisionof transferdatabaséncludingstipendindacultyor departmenthairdanto
summetto carryout neededeviewgEssentiabtudiesot mandatedor transfersuntil 3
yearsafterhitting catalog.)

1 AssistRe g i Dfficem buiidoutof DegreeWorksurriculummaps.

1C



Appendix A

General Education Advisory Council Membership
20162017

Membership othe committee is determined by the provost, based on recommendations of the
Academic Excellence Coordinating Committee.

The committee is composed of
1 representatived eachESLOcommittee,
1 theDirectorof Academi&xcellence,
1 arepresentativieom the FacultySenatécademiStandard€ommitteeand
1 othermemberssneededo ensureadequatespresentation.

The committee shall include representation from all Oregon Tech colleges and primary campuses.
The provost shall appoint one faculty member to asrsfeair.

SethAnthony,Chair,NaturalScience$]AS

MatthewSleepCivil Engineering=TM, InquiryandAnalysi€SLO
MarilynDyrud, CommunicatiorklAS
YanqingGao,Manufacturingengineerind echnologyETM
BenBunting,HumanitiesandSociaScience$]AS,DiversePerspectivesSLO
Kevin Brown,CommunicatiorklAS, TeamworkeSLO
YashaRohwerHumanitieandSociaSciences$]AS, EthicalReasoningSLO
RandalPaul Mathematic4;1AS, QuantitativeLiteracyESLO

TerriTorres MathematiclAS, Quantitative.iteracyeSLO

Hui-YunLi, NaturalScience${AS, InquiryandAnalysi€SLO

Matt SearchCommunicatiorklAS, CommunicatiofeSLO
RyanMaddenHumanitieandSociaScience${AS, InquiryandAnalysi€SLO
ChrisCasterMedicalmagingTechnologyHAS, Acadent Standards
Sandrd@aileyDirectorof Academid&xcellence

LeAnnMaupinHAS Dean

= =4 =4 4 -4 45 5 -5 -9 -9 -2 -5 -2 -5 -9
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Appendix B

Mission Statement and Charter for the
General Education Advisory Council

(endorsed by GEAC 27 Ap2id17)
Mission

The mission of the Essential StuBiegramdOr egon Techds generdasl educ:e

to ensure that all Oregon Tech bachelords deg
to their success at a-iddEssertial $tudétLeagnmgOuitcanedh 6 s u
(ESLOs), in support of our studentsd success a
mission.

The purpose and ongoing charge of the General Education Advisory Council is to define the
structure of the Essential Studies Program and oversegdt®aop, recommending changes as
necessary, and reporting to the provost, who supports the work of the committee and ensures
adequate resources are provided to sustain the Essential Studies Program.

Charter

Membership:
Membership of the committee isadatined by the provost, based on recommendations of the
Academic Excellence Coordinating Committee.

The committee is composed of
1 representatived eachESLOcommittee,
1 theDirectorof Academi&xcellence,
1 arepresentativieom the FacultySenatécademiStandard€ ommitteeand
1 othermemberssneededo ensureadequatespresentation.

The committee shall include representation from all Oregon Tech colleges and primary campuses.
The provost shall appoint one faculty member to serve as chair.

Terms of Service:

For purposes of continuity, the chair of the General Education Advisory Council servgsa three
term and may be reappointed. Faculty members shall serve on the General Education Advisory
Council for terms of three years and may beaoeded. A vice chair or-@hair may be appointed

from the membership of GEAC to support continuity of leadership, particularly during the last year
of a chairds ter m.

12



Duties:

General Education Aadvisory Council (GEACMhile reporting to and subjectaeersight by
the provost, the General Education Advisory Council carries out its regular operations with a high
degree of autonomy. The specific responsibilities of the General Education Advisory Council are to

T

Definethe structureandrequirementsf the Essentiabtudie$®rogrammakingadjustmentas
necessatyasedn datacollectedn theassessmeptocesandprovidedby othersources.
Establisrandmaintaircriteriafor Essentiabtudiesoursesncludinge SLO-specificcriteria
reviewedy ESLOcommittees.

Managdistsof approvedtourseso meetEssentiabtudiesequirementgrovideformal
approvabf coursesaggedor ESLOrequirementgsreviewedy ESLOcommittees.

In conjunctiorwith the provost,planfor sufficientofferingsto meetessentiabtudies
requirement alllocationsandmodesof deliverymakerecommendatiorte administration
regardingupportof the EssentiaGtudies’rogram.
Writeanannuaprogramassessmenrgportfor the Essentiabtudies’rogramreflecting
assessamntwork donerelatedo eachESLOatits respectiv@haseof the continuous
improvementycleandmakinganyrecommendatiorfer programimprovementsr changes
In conjunctiorwith the Assessmer@ommissiongonductareviewof the effectivenessf the
EssentiaStudies’rogramandits alignmentvith institutionaboalsatleasonceeverysixyears
attheconclusiorof eachsixyeaESLOassessmenycle andasnecessaiy conjunctionwith
institutionabccreditatiomycles.

In conjunctionwith the Commissionon Collegeleachingannuallyeviewassessmergsults
andmakerecommendatiorfsr facultydevelopmenrdactivities.

In conjunctiorwith the AdvisingCommissiorandDirectorof Academid&Excellencedevelop
providesupportfor developmendf advisng material$or distributionto academiadvisors.
Providetrainingandsupportto departmenthairson coursecriteriajncludingeriteriafor
evaluatiorof transfercourses.

Coordinate with the Assessment Commission, Commission on College Teachm@eChneg
Online, and Advising Commission on other matters of common interest.

Workwith ESLO Committeeso implementhe sixyearcontinuousmprovementycle
specificallyegardingleliverablegelatingo the Essentiabtudiesrogram.

Report and makescific recommendations to the provost concerning matters that affect the
Essential Studies Program.

13



ESL O Faculty Learning Communities.The faculty learning communities for each ESLO
support the General Education Advisory Colycil

1 Providinginputon criteriato satisfyESLOsatfoundation practiceandcapstondevelsgriteria
for courseapprovabredraftedoy ESLO committeesndreviewedyGEAC.

1 Asrequestetty GEAC, conductingnitial reviewof coursesubmittecassatisfyindessential
Studiegriteria;or reviewingcoursesvhenoutcome®r contentchangesubstantially.

1 Workingwith departmenthairgo providesupportanddialoguen evaluatiorof transfer
equivalenciessrequested.

1 Recommendinghange$o maintainor improvethe Essentiabtudesmodelandits governance
or supportstructures.

Meetings
TheGeneral Education Advisory Coumdll meet regularly throughout the academic year as
needed but no less than twice per academic term.

Annual Reports

TheGeneral Education Advisory Coumdll prepare the annual programmatic assessment report

for the Essential Studies Program summarizing its activities for the most recent academic year. The
report is submitted to the Assessment Commission Executive Committee, Academic Council, and
the prowst.This report will include the activities of each of the ESLO subcommittees in the current
year, thereby reporting on each phase of the cycle.

Amending the Charter

TheGeneral Education Advisory Coumedy modify its charter in consultation withpitosrost.

Proposals for changes to the charter shall be delivered to the chair, who negotiates suggested
changes with the committee and appropriate administrative bodies. The chair forwards consensus
requests to the provost for approval. In case of ladneénsus, the chair forwards competing
proposals to the provost for consideration.

14



Appendix C
Six-Year Cycle of Improvement

Year 1: Design Assessment

The Assessment Executive Committee develops the Essential Student Learning Outcome (ESLO)
assessment plan based on input from the Commission on College Teaching (CCT), the General
Education Advisory Council (GEAC) and the appropriate ESLO Faculty LEammimginity

identifying research questions targeting various levels of proficiency. The following tasks should be
considered in developing the plan: review ESLO criteria, review ESLO mapping to the curriculum,
develop or review rubrics, identify the potenéead for professional development prior to

assessment, develop signature assignments, and review past assessment reports. The plan will
include appropriate benchmarks for student attainment at various levels.

Year 2: Collect Data

The Office of Academigxcellence coordinates the collection of data and student work as defined

in the assessment plan using the assessment management system. A summary of the data collection
and the aggregate results will be provided to the Assessment Executive CommiG&EACCT

and the appropriate ESLO Faculty Learning Community for analysis in year three.

Year 3: Analyze Results and Plan Improve

In variety of settings (including Convocation) university faculty will analyze assessment results and
identify potential chaes for continuous improvement considering both curricular changes and
professional development. Based on this input the Academic Excellence Coordinating Committee
will create an action plan for improvement. Action items relating to curriculum including
recommendations for curricular change, adjustments to ESLO criteria and/or rubrics, and changes
to course approval processes will be submitted to GEAC for implementation with the appropriate
bodies. CCT will design professional development to be implemet@dfour based on the

action plan for improvement considering ways to engage the university community including faculty,
staff and students. CCT will engage the appropriate ESLO Faculty Learning Community to research
best practices and opportunitiesdatbaborate with other institutions. Assessment Exec will include

the results, analysis and action plan in an initial report for the ESLO.

Year 4: Engage the University

The Commission on College Teaching and the ESLO Faculty Learning Communitytwihidaun
universitywide focus on outcome through professional development based on plan for
improvement engaging faculty, staff and students. The Commission on College Teaching will
provide a summary of professional development activities.

15



Year 5: Evalate Results

The Office of Academic Excellence will collect data from targeted areas of weakness identified in
the yeathree report. The Academic Excellence Coordinating Committee will analyze the results and
report areas of improvement and/or recommeoisifor additional actions to appropriate bodies.
Assessment Exec will update the ESLO report with findings and further actions.

Year 6: Reflect on Progress

The Academic Excellence Coordinating Committee will reflect on improvements and consider
innovative options for increasing success of all students. Activities could include: mapping outcome
and criteria to state and national frameworks, comparing results to state and national benchmarks,
looking at innovative teaching and assessment praictttesy institutions, exploring possibilities

for collaborations and involvement in state and national projects, seeking opportunities for grant
funding to support plans for innovation. GEAC will reflect on the ESLO pathway and the
effectiveness of the &mntial Studies program in supporting student achievement. Assessment Exec
will include the reflection (changes resulting from assessment) in the final ESLO report along with
recommendations regarding the assessment plan for thgemxtle.

Continuous Improvement Cycle

Design
Assessment

Reflect on

Collect Data
Progress

Evaluate Results

Engage the
University
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Six-Year ESLO Cycle

1 2 3 4 5 6
201415 | 201516 | 201617 | 201718 | 201819 | 201920 | 202621

Communication Design = Collect - Engage Evaluate Reflect
Inquiry and _
Analysis Design = Collect - Engage Evaluate
Ethical _

i Design I En
Reasoning ign  Coliect - gage

Teamwork Design Collect -
uantitative R
Steracy - Design | Collect

Diverse , 7
Perspectives Design = Collect - Engage Evaluate Reflect Design

Assessment Reporting for the Essentials Studies Program

Annual Assessment Report

The General Education Advisory Council (GEAC) will prepare an annual assessment report of the Essential
Studies program for submission to the Assessment Executive Committee, Academic Council and the
Provost. This report will include the activities of efitte six ESLO subcommittees in the current year,
therefore reporting on each of the six phases of the cycle. The Essential Studies Annual Assessment report
will be shared with the university community and posted to the assessment website.

l. Introduction
Leadership of the Essential Studies program
Communication of the Essential Studies program to students, faculty, advisors, potential
students, etc.
Coordination with other campus bodies: Assessment Commission, Commission on College
Teaching, Advising consgrion, Academic Council, the Registrar, Curriculum Planning
Commission, Oregon Tech Online, Admissions, Student Affairs, etc.
Resources to support the Essential Studies program
Il. Purpose, objectives and outcomes of the Essential Studies program
List purposgobjectives, and outcomes, summarize reviews, note changes and justification
M. Summary of activities of GEAC for the year
V. Summary of current year activities relating 4gpe8ixcycle of improvement
Assessment Plan: assessment plan for ESLO to be assgs®sé@thi academic year
Evidence of student learning: Summary of data collection and aggregated results of ESLO
assessed in current year

17



VI.

Program improvements: Action plan based on analysisiyeasults

Faculty professional development: Descripfipnofessional development activities related to
ESLO highlighted in current year

Evidence of improvement: Aggregated results and analysis following implementation of action
plan in past year

Changes resulting from assessment: Reflection on improveragasibiof assessment cycle
Conclusion

Summary of work for the academic year, significant findings, recommendations for program
changes, etc.

Appendices

ESLO course matrices
Rubrics
Signature assignments

ESLO Report

The Assessment Executive Commiktidlgprepare an initial report for each ESLO intyeae and update

in yeaifive and at the conclusion of theygar cycle. This report will combine the information included in
the Essential Studies program report for one ESLO oveyeasieriod dime. Reports will be submitted
to the Academic Council, the Provost, and posted on the assessment website.

VI.

VII.

VIII.

Executive Summary

Outcome, definition and criteria for assessment

List outcome statement, definition, and criteria for assessment

Summarize revieywnote changes and justification

Sixyear cycle of assessment of the ESLO

Assessment Plan

Evidence of student learning

Description of assessment including data collection and scoring
Assessment results and analysis

Changes resulting from assessment

Progam improvements implemented

Description of professional development activities related to ESLO
Evidence of improvement; results and analysis following implementation of actions
Reflection on progress

Reflection on improvements and plans for innovati&migpdo next sikyear cycle
Assessment Reporting

Description of universiwide communications and coordination with other campus bodies in
relation to the siyear cycle

Appendices

ESLO course matrices

Rubrics

Signhature assignments

Faculty reflections

Membership of ESLO Faculty Learning Community over the past 6 years
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Appendix D
OregonT e c¢ Egsential StudentLearning Outcomes

Oregon Techds Essential Student Learning Outc
mission and core themes. Blakcomes and associated criteria reflect the rigorous applied nature of
Oregon Techds degree programs.

The ESLOs reflect the common expectations about the knowledge, skills, and abilities that Oregon
Tech students will acquire and are reflected in trexab&mnlucation requirements that lay the
foundation upon which the major curricula build. Engaging in these ESLOs will support Oregon
Tech graduates in developing the habits of mind and behaviors of professionals and lifelong
learners.

COMMUNICATION
ESLO 1: Oregon Tech students will communicate effectively orally and in writing.

Definition . Communication is the creation, development, and expression of ideas. The
Communication ESLO differentiates between oral and written communication. The two forms of
communication operate much the same but differ in the crifgylens. Conventioesause of their
differing forms of expressioBoth forms of communication involve purposeful presentation
designed to increase knowledge, to foster understantbngomote change in attitudes, values,
beliefs, or behaviors.

Criteria. The following are criteria used in the assessment of student work:

1 Purpose &Audience: Identify a specific purpose, such as inform, persuade, or analyze, and
utilize or create content appropriate to audience.

1 Focus & Organization: Focus and organize content on a specific and appropriate
organizing element: a thesis statememogeistatement, or theme.

1  Support & Documentation: Support claims with appropriate, relevant, and specific
evidence, whether drawn from disciplinary knowledge, careful reasoning, or credible
research, using the correct disciplinary approach to acaidionc Ci

1  Style & Conventions: Deliver content in spoken, written, or visual forms and media with
professional and masterful content and form as appropriate to context.

1  Visual: Employ and interpret highality visuals to illustrate, contribute to, orldpve
content.
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1  lustification: Articulate a clear rationale for communication choieassassdfthe quality
of work, and elicit and use feedback to improve*work.

INQUIRY AND ANALYSIS

ESLO 2: Oregon Tech students will engage in a process of inquiry and analysis.

Definition . Inquiry and analysis consists of posing meaningful questions about situations and
systems, gathering and evaluating relevant evidence, and articulating lbewntesjustifies

deci sions and contributes to studentsd® under s

Criteria. The following are criteria used in the assessment of student work:

=

Identify: Identify a meaningful question or topinapfiry.

InvestigateCritically examine existing knowledge and views on the question or topic of
inquiry.

1 Support: Collect evidence based on the methodology or principles of the disciplines.
Evaluate: Critically analyze and distinguish evidence obtained.

1 Conclude: Come toadgement based on evidence and understand the limitations and
implications of that judgement.

=

=

ETHICAL REASONING
ESLO 3: Oregon Tech students will make and defend reasonable ethical judgments.

Definition . Ethical reasoning is the process of recogmdiigl decisions require ethical
judgments, determining potential reasonable courses of action, finding support for potential courses
of action, and then selecting the course of action best supported.

Criteria. The following are criteria used in the asssgf student work:

Theory: Demonstrate knowledge of different ethical theories and codes.
Recognition: Recognize decisions requiring ethical judgements.

Logic: Demonstrate knowledge of the logic of ethical reasoning.
Judgment: Make and support plaethical decisions.

= =4 =4 A

! Thismaybe a separateassignmenfrom the written or oral assignmentisedto assesshe other criteria; this
justificationpiecewill askthe studentsto reflect on the deliberatechoicesthey madeduringthe composition
processWhilethisis mostoften animplicit processijt will be madeexplicitfor the purposeof assessmenof at
leastone pieceof written or oral communication.
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TEAMWORK
ESLO 4: Oregon Tech students will collaborate effectively in teams or groups.

Definition . Teamwork encompasses the ability to accomplish group tasks and resolve conflict
within groups and teams while maintainingbaitding positive relationships within these groups.
Team members should participate in productive roles and provide leadership to enable an
interdependent group to function effectively.

Criteria. The following are criteria used in the assessment oft staadlie:

1 Identify & Achieve Goal/Purpose: Share common goajsugnase.

1 Assume Roles & Responsibilities: Fulfill roles and responsibilities, including leadership roles,
which are clearly defined and shared. Memitsenstivated to complete work in mdly
manner and provide leadershimeetings.

1 Communicate Effectively: Communicate openly and respectfully, listen to ideas, and support
and encourage eauther.

1 Reconcil®isagreement¥Velcomalisagreememindusedifferenceo improvedecisions.

1 Contribute Appropriately: Contribute to discussions, depisiking, and work. The work
product is a collectiedfort.

1 Develop Strategies for Effective Action: Use effective decision making processes to decide
on action, share expectations for outcoamesreach consensusiegisions.

1 Adjust for Differences: Recognize and adapt to differences in background and
communication style.

QUANTITATIVE LITERACY

ESLO 5: Oregon Tech students will demonstrate quantitative literacy.

Definition . Quantitativditeracy comprises the ability to appropriately extract, interpret, evaluate,
construct, communicate, and apply quantitative information (e.g., equations, graphs, diagrams,
tables, prose) and methods to solve problems, evaluate claims, and suppsrt decisions t udent s

everyday professional, civic, and personal lives.

Criteria. The following are criteria used in the assessment of student work:

1 Calculate: Perform mathematical calculations correctly and evaluate/confirm that they have
doneso.

1 Interpret: Extract and interpret quantitative information presented in various commonly
used forms.
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1 Construct Representations: Convert relevant quantitative information and data into different
forms as appropriate.

1 Apply in Context: Apply appropriate quantitatie¢hods, draw justified conclusions,
evaluate claims, and make decisions based on quantitative information. Make and evaluate
key assumptions in estimation, modeling, andradyais.

1 Communicate: In writing and (where appropriate) in speaking, éffectivaunicate
accurate quantitative information in support of conclusions. In doing so, use
representations of quantitative evidence appropriate to both audiences and purpose.

DIVERSE PERSPECTIVES
ESLO 6: Oregon Tech students will explore diverse persgtives.

Definition . Recognition of diverse perspectives requires taavsetness, intellectual flexibility,
and broad knowledge that enables perception of the world through the eyes?of bithers.
includes but is not limited to the awarenessratetstanding of the customs, practices,
methodologies, and viewpoints of varied cultures, individuals, and identities.

Criteria. The following are criteria used in the assessment of student work:

Recogni ze: Show pewpacteesess of oneds own
Know: Demonstratéactuaknowledgef thefoundation®f diverseperspectives.
Under stand: Di spl ay wundeperspecivesdi ng and awar

Apply: Integrate factual knowledge and understanding of diverse perspectives to their
interactions witbthers.

= =4 -4 A

2j.e.,from the perspectivef diverseculturesand personalitieswith considerationof variedplaces histories,and
technologies.
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ESLO 1 Communication:

Oregon Tech students will communicate effectively orally and in writing.

Definition

Communication is the creation, development, and expression of ideas. The Communication ESLO differentiates

communication. The two forms of communication operate much the same but differ in the criterion Style and Delivery because of
forms of expression. Both forms of communication involve purposeful presentation designed

to promote change in attitudes, values, beliefs, or behaviors.

between oral and written

their differing

to increase knowledge, to foster understanding, or

Performance
Criteria

High Proficiency
4

The work meets listed

requirements  for this criterion; little to

no development needed.

Proficiency
3
The work meets most
requirements ; minor
development would improve

Some Proficiency
2
The work needs moderate
developmentin  multiple
requirements.

Limited Proficiency

1)

The work does not meet this criterion: it

needs subs tantial development in most

requirements.

the work.
Purpose and Content serves a specific, identifiable Examples: Examples:
Audience purpose (e.g., inform, persuade, 1 Purpose may be inferred, but is not clearly stated 1 Purpose is unclear, or requires
analyze). 1  Minor changes in approach or medium would make the substantial inference from the
Purpose and content are appropriate to work more meaningful or useful to the intended audience. audience.
the needs of a specific, identifiable, 1 Some content is too advanced/basic for the intended 1 Intended audience is unclear or overly
and appropriate audience. audience. broad.
Content is tailored to the level of 1 The work would not be meaningful or
expertise, authority, and values of the useful to the intended audience.
audience. 1 The work omits or dismisses key
Communication medium (essay, memo, audience concerns.
report, speech, etc.) matches purpose
and audience.
Focus and Content is focused on a specific and Examples: Examples:

Organization appropriate organizing element: a 1 Organizing element is present, but needs development (it 1 Organizing element is underdeveloped,
thesis statement, purpose statement, is too broad, narrow, or trivial). inconsistent, or missing.
or theme. 1 Minor gaps in organization detract from the effectiveness 1  Order and structure are unclear.
Content is organized so that ideas of the work. 1 Digressions compromise or obscure the
relate clearly to each other and to the 1 Minor changes in organization would clarify the hierarchy w o r kparpose.
organizing element. of claims and information. I Transitional elements are

Distinctions between major and minor
claims are clear, providing consistent
focus in content.

Transition language (and other
organizing elements, such as headings
or lists) throughout organizes ideas
and guides audience understanding.

1  Minor changes in transition

language would impr ove the
work (transitions between key ideas are choppy or abrupt).

underdeveloped, inconsistent, or
missing.
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Performance High Proficiency Proficiency Some Proficiency Limited Proficiency
Criteria 4) ?3) (2) (1)
The work meets listed The work meets most The work needs moderate The work does not meet this criterion: it
requirements  for this criterion; little to requirements ; minor developmentin  multiple needs substantial development in most
no development needed. development would requirements. requirements.
improve the work.
Support and Claims are consistently supported Examples: Examples:

Documentation with appropriate, relevant, and 1 The work includes few instances of claims unsupported by | § The work include s frequent instances of
specific evidence, whether drawn appropriate evidence. unsupported claims or key missing details.
from disciplinary knowledge, careful | 1  Additional or more carefully chosen details would improve 1  The work relies on evidence that lacks rigor,
reasoning, or credible research. the work. based onthe audi enoc@idsci pl i n
Evidence derived from sources 1 The work includes (but does not rely on) evidence that standards.
supports and develops original lacks rigor, based onthe audi enoc@idsci pl i ne( Y The work relies on demonstrably biased
content. standards. evidence (without providing appropriate
Source material is credible; it is 1 Additional context or discussion of credentials for sources context or qualification of that evidence).
introduced and interpreted to of evidence would add value to the work. 1  The work treats sources with bias, or
provide context. 1  The work contains few, minor documentation errors demonstrates incomplete understanding of
Source material is documented (according to academic citation style or disciplinary source material.
accurately according to the approach). 1 The work does not meet academic citation
appropriate conventions (academic or disciplinary standards.
citation style or disciplinary
approach).

Style and Students deliver content in spoken, Examples: Examples:

Conventions written, or visual forms and media, 1  (Where students have a choice in form or medium) a minor 1 (Where students have a choice in form or
as appropriate to context. change in form or medium would make the work more medium) the choice or form or medium is
Use of language (terminology and accessible or engaging to the audience. inappropriate to audience, purpose, or
word choice, sentence structure, 1 Minor changes in terminology, word choice, sentence context.
etc.) is clear and professional, structure, or tone would improve the work. 1 Terminology, word choice, sentence
demonstrating mastery of content 1  Written: the work contains minor, isolated errors in structure, or tone are not in keeping with
and form. spelling, grammar, syntax, usage, and/or mechanics; an professional or academic expectations for
In written form, students editing pass would improve the work. the work.
demonstrate correct grammar, 1 Oral: the work contains minor, isolated issues in verbal 1 Written: prevalent or distracting spelling,
spelling, syntax, usage, and and/or non -verbal delivery; additional preparation or grammar, syntax, usage, and/or mechanics
mechanics. practice would improve the work. errors compromise the w o r kirGpsct,
In oral form, both verbal and credibility, or coherence.
nonverbal delivery demonstrate 1 Oral: prevalent or distracting verbal and/or

poise, preparation, mastery of
material and audience awareness/
engagement.

non -verbal delivery issues compromise the
w o r kirdpact, credibility, or coherence.
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Performance High Proficiency Proficiency Some Proficiency Limited Proficiency
Criteria (4) 3) ) Q)
The work meets listed The work meets most The work needs The work does not meet this criterion: it
requirements  for this criterion; little to no requirements ; minor moderate development needs substantial development in most
development needed. development would in multiple requirements. requirements.
improve the work.
Visual As appropriate to purpose and audience: Examples: Examples:
Communication 1  High quality visuals are employed to 1  Minor changes in content, organization, or 1  The work includes any visuals that are
(where illustrate, contribute to, or develop appearance would enhance the visuals in the work. inappropriate to audience or cont ext.
appropriate) content, and not for purely aesthetic 1  Additional or more carefully -chosen visuals would 1  Necessary visuals are missing from the
appeal. improve the work. work.
1 All visuals are appropriately introduced 1 Some (but a minority of) visuals in the work serve a 1 Most (or all) visuals in the work serve a
and interpreted. purely aesthetic purpose, and relate only tangentially purely aesthetic purpose, and relate only
1 All visuals are documented according to to the wo r kp@rpose and content. tangentially to the wo r kpérpose and
the appropriate conventions (academic 1  Additional context and interpretation of visuals would content.
citation style or disciplinary approach). improve the work. 1  The work presents most (or all) visuals
1 The work contains few, minor documentation errors without context or interpretatio n.
of visuals, or the information presented in visual 1  The work presents most (or all) visuals
format (according to academic citation style or without documentation (according to
disciplinary approach). academic citation style or disciplinary
approach).
Justification Students: Examples: Examples:
(Self- 1 Articulate a clear rationale for 1  Student omits evaluation of one ESLOcriterion. 1  Student omits discussion of multiple ESLO
Assessment) communication choices (purpose and T St ud e self-évaluation would be improved by a criteria.
audience, focus and organization, more rigorous analysis. 1 St ud e self-évaluation is cursory, facile,
support and documentation, style and 1 St ud e self-évaluation addresses only process, or or is compromised by lack of insight
conventions, and visual communication). only product, but does not address both. (student overlooks obvious deficiencies in
1 Self-assess the quality of their work 1 A more rigorous approach to eliciting and using the work).

(including process and product).
1 Elicit and effectively use feedback to
improve their work.

feedback would improve the work.

1  Student demonstrates an inability or
unwillingness to elicit or use feedback to
improve the work.
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ESLO 2 Inquiry & Analysis:

Oregon Tech students will engage in a process of inquiry and analysis.

Definition

Inquiry and analysis consists of posing meaningful questions about situations and systems, gathering and evaluating relevant

articulating how that evidence

justifies

deci sions

and

contributes t

o0 student sod

evidence, and

Performance High Proficiency Proficiency Some Proficiency Limited Proficiency
Criteria (4) ?3) 2) (1)
The work meets listed The work meets most The work needs moderate The work does not meet this
requirements  for this criterion; requirements ; minor development developmentin  multiple criterion: it needs substantial
little to no development needed. would improve the work. requirements. developmentin  most
requirements.

Identify Identifies a creative, focused, and Identifies a focused and manageable Identifies a topic that, while Identifies a topic that is too general
manageable topic that addresses topic that appropriately ~ addresses manageable, is too narrowly focused and wide -ranging to be manageable.
potentially significant yet previously relevant aspects of the subject. and leaves out relevant aspects of the
less-explored aspects of the subject. subject.

Investigate Clearly sta tes, comprehensively States, comprehensively describes, Presents information from relevant Presents information from  irrelevant
describes, and synthesizes in  -depth and presents in -depth information sources representing a limited set of sources representing a limited set of
information from relevant high - from relevant high -quality sour ces approaches or points of view, but approaches or points of view, or
quality sources representing various representing various approaches and descriptions leave some terms states information without
approaches and points of view. points of view. undefined or ambiguities unexplored. clarification or description.

Support All elements of the methodology or Critical elements of the methodology Critical elements of the methodology Inquiry design demonstrates a
theoretical framework are skillfully of theoretical framework are of theoretical framework are missing, misunderstanding of the
developed. (Appropriate methodology appropriately developed. However, incorrectly developed, or unfocused. methodology or theoretical
or theoretical frameworks may be more subtle elements are ignored. framework.
synthesized from across disciplines.)

Evaluate Organizes and synthesizes evidence Organizes evidence to reveal Organizes evidence, but the Lists evidence, the evidence
to reveal insightful patterns, important patterns, differences, or organization is not effective in presented is not organized or it is
differences, or similaritie s related to similarities related to subject focus. revealing important patterns, unrelated to the subject focus.
subject focus. differences, or similarities.

Conclude States an eloquently supported States a conclusion focused solely on States a general conclusion beyond States an ambiguous, illogical, or

conclusion that is a logical
extrapolation of the inquiry,

reflecting the student's informed
evaluation and abilityto  place
substantial evidence and perspectives
in priority order.

the inquiry findings, arising
specifically from and responding
specifically to the inquiry findings.

the scope of the in  quiry, the support
for which is inadequate, or
information was chosen to fit the
conclusion.

fallacious conclusion that is
inconsistently tied to the inquiry
findings.
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ESLO 3 Ethical Reasoning:

Oregon Tech Students will

Definition :

make and defend reasonable ethical judgements.

of action, finding support for potential courses of action, an

Ethical reasoning is the process of recognizing which decisions require ethical judgements, determining potential reasonab

d then selecting the course of action best supported.

le courses

Performance High Proficiency Proficiency Some Proficiency Limited Proficiency
Criteria 4) 3) ) Q)
The work meets listed The work meets most The work needs moderate The work does not meet this
requirements  for this criterion; requirements ; minor developmentin  multiple criterion: it needs substantial
little to no development development would improve requirements. developmentin  most
needed. the work. requirements.
Theory: The student demonstrates a The student demonstrates a The student demonstrates a basic The student has no knowledge of

Student demonstrates
knowledge of different

ethical theories and codes.

developed knowledge of different
ethical theories and codes and
can justify their preferred theory
or code.

developed knowledge of diffe  rent
ethical theories and codes.

knowledge of different ethical
theories or a code. Student
understands the difference
between ethics and law.

different ethical theories and
codes. Student confuses legal
and moral codes.

Recognition:

Student can recognize
decisions requiring ethical
judgments.

The student is able to successfully
recognize decisions requiring
ethical judgments without
prompting and can clearly explain
why it requires ethical reasoning
to others.

The student is able to successfully
recognize decisions requiring
ethical judgments without
prompting.

The student is able to recognize
decisions requiring ethical
judgments with prompting.

The student is unable to
recognize decisions requiring
ethical judgments.

Logic:

Student demonstrates
knowledge of the logic of
ethical reasoning.

The student can formulate and
test plausible moral principles*
and apply them to a case to derive
a course of action.

The student can formulat e basic
moral principles* and apply them
to a case to derive a course of
action.

The student can take an existing
moral principle* (possibly from a
code of ethics) and apply it to a

case to derive a course of action.

The student has no knowledge of
the logic of ethical reasoning.

Judgment:

Student can make and
support plausible ethical
decisions.

The student is able to apply
ethical reasoning to novel
situations and provide detailed
support for their decisions, as
well as refuting other possible
decisio ns.

The student is able to make
plausible ethical decisions and
support them at a competent
level. At this level, the student
begins to generalize their
reasoning to similar situations.

The student is able to make
plausible ethical decisions, but
their su pport may be
rudimentary or underdeveloped.

The student is unable to make
and support plausible ethical
decisions.
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ESLO 4 Teamwork:

Oregon Tech students will collaborate effectively in teams or groups.

Definition

Teamwork encompasses the ability to

relationships within these groups. Team members should participate in productive roles and provide leadership to enable an i

group to fun

ction effectively.

accomplish group tasks and resolve conflict within groups and teams while maintain and building positive

nterdependent

Performance Capstone Level Practice Level Foundation Level Pre-Foundation Level Pre-Foundation Level
Criteria (4) (3) ) 1) (0)
The following are achieved without
prompting  from instructor
Identify and 1 When appropriate, realistic, prioritized | 1 When appropriate, realistic, 9 Group shares 1 Individuals share 1 Clear goals are not
achieve and measurable goals are agreed prioritized and measurable goals common goals and some goals but a formulated or
goal/purpose upon and documented. are agreed upon and documented. purpose. common purpose documented; thus all

1 All team members share the common
objectives/purpose.
i Team achieves goal.

1 All team members share the
common objectives/purpose.
9 Team achieves goal.

1 Few priorities are
unrealistic or
undocumented.

9 Group achieves
goal.

may be lacking.
9 Priorities may be
unrealistic and
documentation
be incomplete.
9 Group may not
achieve goal.

may

members don't accept
or understand the
purpose/task of the
group.

1 Group does not
achieve goal.

Assume roles
and
responsibilities

1 Members consistently and effectively
fulfill roles and responsibilities.

9 Leadership roles are clearly defined
and/or shared.

1 Members move team toward the goal
by giving and seeking information or
opinions, and assessing ideas and
arguments critically.

9 Members are all self-motivated and
complete assignments on time.

9 Most members attend all meetings.

9 Members reflect on group processes,
provide feedback to other group
members and make changes as
necessary.

1 Members consistently and
effectively fulfill roles and
responsibilities.

9 Leadership roles are clearly defined
and/or shared.

1 Members move team toward the
goal by giving and seeking
information or opinions, and
assessing ideas and arguments
critically.

9 Members are all self-motivated and
complete assignments on time.

9 Most members attend all meetings.

9 Members reflect on group
processes, provide feedback to
other group members and make
changes as necessary.

1 Members often
fulfill roles and
responsibilities.
Leadership roles
are generally
defined and/or
shared.

9 Generally, members
are motivated and
complete
assignments in a
timely manner.

I Many members
attend most
meetings.

1 Some members may
not fulfill roles and
responsibilities.

9 Leadership roles are
not clearly defined
and/or effectively
shared.

9 Some members are
not motivated and
some assignments
are not completed
in a timely manner.

1 Meetings rarely
include most
members .

1 Members do not fulfill
roles and
responsibilities.

9 Leadership roles are
not defined and/or
shared.

1 Members are not self-
motivated and
assignments are not
completed on time.

1 Many members miss
meetings.

 Members continue
processes that prove
nonfuncti onal.
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Performance
Criteria

Capstone Level
4
The following are achieved
prompting  from instructor

without

Practice Level

©)

Foundation Level

)

Pre-Foundation Level

(€

Pre-Foundation Level

©)

Communicate

1 Members always communicate

Members always communicate

Members usually

Members may not

Members do not

effectively openly and respectfully. openly and respectfully. communicate openly consistently communicate
1 Members listen to each other's Members listen to each other's and respectfully. communicate openly and
ideas. ideas. Members often listen openly and respectfully.
1 Members support and encourage Members support and to most ideas. respectfully. Members do not
each other. encourage each other. Members usually Members may not listen to each other.
1 Communication patterns foster a Communication patterns foster support and listen to each other. Communication
positive climate that motivates the a positive climate that motivates encourage each other. patterns undermine
team and builds cohesion and the team and builds cohesion teamwork
trust. and trust.
Reconcile 1 All members welcome All members welcome Many members Few members Members do not

disagreement

disagreement and use difference to
improve decisions.

1 All members respect and accept
disagreement and employ effective
conflict resolution skills.

1 Subgroups absent.

disagreement and use
difference to improve decisions.
All members respect and accept
disagreement and employ
effective conflict resolution
skills.

Subgroups absent.

welcome

disagreement and use
difference to improve
decisions.

Most members respect
and accept
disagreement and
work to account for
differences.

Subgroups rarely
present.

welcome
disagreement.
Difference often
results in voting.
Some members
respect and accept
disagreement and
work to account for
differences.
Subgroups may be
present.

welcome
disagreemen t.
Difference often
results in voting.
Subgroups are
present.

Share
appropriately

1 All members contribute
significantly to discussions,
decision making and work.

1 The work product is a collective
effort; team members have both
individual and mutual
accountability for the successful
completion of the work product.

All members contribute
significantly to discussions,
decision making and work.

The work product is a collective
effort; team members have both
individual and mutual
accountability for the successful
completion of the work product.

Many members
contribute to
discussions, decision -
making and work.
Individuals focus on
separate sections of
the work product, but
have a coordinator
who ties the disparate
parts together (they
rely on the sum of
each individual's
work).

Contributions are
unequal although all
members contribute
something to
discussions,
decision making
and work.
Coordination is
sporadic so that the
final work product
is of uneven quality.

Contributions are
unequal.

Certain memb ers
dominate
discussions,

decision making,
and work.

Some members may
not contribute at all.
Individuals work on
separate sections of
the work product,
but have no
coordinating  effort
to tie parts

together.
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Performance Capstone Level Practice Level Foundation Level Pre-Foundation Level Pre-Foundation Level
Criteria 4) 3) 2 Q) 0)
The following are achieved
without prompting from
instructor
Develop T Members use effective Members use effective decision Members usually use Members sometimes Members seldom use

strategies for
effective action

decision making processes to
decide on action.

1 Group shares a clear set of
norms and expectations for
outcomes.

I Group reaches consensus on
decisions and produces
detailed plans for action.

making processes to decide on
action.

Group shares a clear set of norms

and expectations for outcomes.
Group reaches consensus on
decisions and produces detailed
plans for action.

effective decision
making processes to
decide on action.
Most of the group
shares norms and
expectations for
outcomes.

Group reaches
consensus on most
decisions and
produces plans for
action.

use decision making
processes to decide
on action. Some of
the members of the
group do not share
norms and
expectations for
outcomes. Group
sometimes fails to
reach consensus.
Plans for action are
informal and often
arbitrarily assigned.

decision making
processes to decide
on action.

Individuals oft en
make decisions for
the group.

The group does not
share common norms
and expectations for
outcomes.

Group fails to reach
consensus on most
decisions.

Group does not
produce plans for
action.

Cultural
Adaptation

1 Members always recognize
and adapt to differences in
background and
communication style.

Members always recognize and
adapt to differences in
background and communication
style.

Members usually
recognize and adapt
to differences in
background and

communication style.

Members may
recognize, but do not
adapt to differences
in background and
communication style

Members do not
recognize differences
in background or
communication style.
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ESLO 5 Quantitative Lit

eracy:

Students will demonstrate quantitative literacy.

Definition
Quantitative literacy comprises the ability to appropriately extract, interpret, evaluate, construct, communicate, and apply quantitative information
and methods to solve problems, evaluate claims, and support demonalivesns i n student
Performance Foundational Practicing Capstone
Criteria (instructions given in detail) (general instructions given) (little to no instruction)

Calculate Perform fair short single computations Perform longer and more  complicated computations, or Perform challenging computations and
with tools provided. solve problems involving sequences of linked computations sequences of computations, knowing the

selecting from a list of possible tools. tools needed.

Interpret When prompted, identify specific parts of In response to broad instructor prompting, interpret Give holistic interpretations of methods,
equations or expressions, interpret equations or expressions in a general sense, int erpret tools used, and results, with little to no
specific data points on graphs, interpret overall patterns and trends in graphical information. When instructor prompting or guidance.
results of computations literally. appropriate, interpret differences in computational results.

Construc t Construct graphical models of statistical Construct analytical (equation) or graphical models of Construct app ropriate, complex, and clearly

Representations information in response to specific mathematical relationships in response to broad instructor labeled analytical and/or graphical models

instructor prompting.

prompting.

with little to no instructor prompting or
guidance.

Apply in Context

Solve problems using given formulas or
frameworks.

Choose correct formulas, set up correct equations (or
systems of equations), and/or choose correct frameworks to
solve problems in response to broad instructor prompting.
Acknowledge assumptions used in solving problem(s).

Solve relevant complex, multifaceted
problems, with little to no instructor
prompting, or guidance. Acknowledge and
justify assumptions used in solving
problem(s).

Communicate

Accurately integrate quantitative evidence
into basic arguments in response to
specific prompts. Quantitative evidence is
conveyed and explained in such a way
that a c ompetent non -expert reader can
follow along.

Accurately integrate quantitative evidence into an extended
argument in response to a broad prompt. While instructor
provides guidance, student uses quantitative evidence to
identify, explain, and/or solve a pr oblem. Quantitative
evidence is conveyed and explained in such a way that a
competent non -expert reader can follow along.

Accurately integrate quantitative evidence
into complex arguments with little to no
prompting or guidance. Quantitative
evidence is conveyed and explained in such
a way that a competent non  -expert reader
can follow along.
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ESLO 6 Diverse Perspectives:

Oregon Tech students will explore diverse perspectives.

Definition

Recognition of diverse perspectives requires the
through the eyes of others.

viewpoints of

self -awareness, intellectual flexibility, and broad knowledge that enables perception of the world

3 This includes but is not limited to the awareness and understanding of the customs, practices, methodologies, and

varied cultures, individuals, and identities.

Performance
Criteria

High Proficiency
4)
The work meets listed
requirements  for this criterion;
little to no development needed.

Proficiency
3)
The work meets most
requirements ; minor
development  would improve the
work.

Some Proficiency
2
The work needs moderate
developmentin  multiple
requirements.

Limited Proficiency
(1)
The work does not meet this
criterion: it needs substantial
developmentin  most
requirements.

Recognize: Shows

The student demonstratesa  refined

The student demonstrates an

The student demonstrates an

The student does not demonstrate

awareness o f o n e 6 s | self-awareness in relation to other evolving self-awareness in relation emerging self-awareness in self-awareness in relation to other

perspective. perspectives. to other perspectives. relation to other perspectives. perspectives.

Know: Demonstrates The student applies factual The student acquires a developed The st udent acquires a basic The student has no factual

factual knowledge of the knowledge o f diverse cultures, body of factual knowledge level of factual knowledge knowledge of diverse cultures,

foundati ons o f| personalities, places, histories, regarding diverse cultures, regarding diverse cultures, personalities, places, histories,

perspectives. and/or technologies to their personalities, places, histories, personalities, places, histories, and/or technologies.
students/work/community. and/or technologies. and/or technologies.

Understand:  Displays The student is ableto  apply their The student is ableto  understand The student is able to The student is unable to recognize

under standing understanding of a diversity of a diversity of perspectives. recognize diverse diverse perspectives.

perspectives through
practice.

perspectives to their
studies/work/community.

perspectives.

Apply:  Applies factual
knowledge and
understanding of diverse
perspectives to their
interactions with others.

The student applies their
knowledge and understanding of
diverse perspectives to their
studies/work/community. *

The student applies their
knowledge and understanding of
diverse perspectives to their
studies.

The student may understand
how to apply knowled ge and
understanding of diverse
perspectives to their studies,
but does not do so

The student is unable to apply
knowledge and understanding of
diverse perspectives to their
studies.

3

i.e., from the perspectives of diverse cultures and personalities, with consideration of varied p
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Appendix E

Plan for Assessment of Inquiry &Analysis
201718

ESLO 2: Oregon Tech students will engage in a process of inquiry and analysis.

Definition

Inquiryandanalysisonsist®f posingmeaningfuguestionsiboutsituationsandsystemsggatheringand
evaluatingelevanevidenceandarticulatindiowthatevidencgustifiesdecisiongndcontributego

s t u dundetstandlingf howtheworldworks.

Criteria for Inquiry and AnalysisAssessment

Thefollowingarecriteriausedn the assessmenft studentwvork:
1 Identify:Identifyameaningfuguestioror topic of inquiry.

1 InvestigateCriticallyexaminexistingknowledgendviewson the questioror topic of inquiry.

1 SupportCollectevidencdaseddn the methodologyr principlesof discipline.

91 EvaluateCriticallyanalyzeinddiginguishevidencebtained.

1 ConcludeCometo ajudgmenbasedn evidencandunderstanthe limitationsandimplicationof

thatjudgment.

Description
During the 20118 academic year, Oregon Tech will assess the Inquiry and Analysis ESLO. This
compg ehensive assessment i s designed to measur e

analysis foundational knowledge and skill in general education courses, their ability to practice this
knowledge and skill in upper division general education candsis transfer of this knowledge

and skill to an application within the context of their discipline. The General Education Advisory
Council (GEAC) and the Inquiry and Analysis faculty learning community will use the results of this
assessment to evakuttie criteria and rubric for inquiry and analysis, identify how well the criteria
can be used to develop assignments in a variety of majors, and determine the effectiveness of the
Essential Studies Inquiry and Analysis pathway. The plan for asseasHuows:

1 General education assessment will be conducted in a sample of courses identified as
Foundation and Essential Practice in the Essential Studies Inquiry and Analysis pathway.
The sample will be determined by the GEAC and the Inquiry and Aaalysidearning
community.

1 Program assessment will be conducted in courses identified by program faculty as Program
Integrated Inquiry and Analysis based on the fall 2016 Essential Studies mapping exercise.
Assessment will be conducted in each bacedéadegree program.

1 The Commission on College Teaching (CCT) and the Inquiry and Analysis faculty learning
community will offer assignment design workshops and rubric training for participating
faculty.

1 The time period for assessment will span thelBHcademic year including Fall 2017,

Winter 2018, and Spring 2018.
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Rubric

The Assessment Commission will use the Inquiry and Analysis rubric developed by the Inquiry and
Analysis ESLO committee for this assessment. Both faculty and students will receive the rubric.
This assessment will inform potential changes to the rubric.

Data Collection

The Office of Academic Excellence will assist faculty by providing training and support for data
collection using LiveText. Data to be collected will include the original assignment, student work,
and scores for each student based ok rData will be aggregated for further analysis by the
Inquiry and Analysis faculty learning community, GEAC, and the Executive Committee of the
Assessment Commission.

Data Elements

Student scores for each of the five performance criteria will be collected in this assessment process
and linked to institutional data for further analysis (30 data fields from Banner). Analysis can be
performed in LiveText at the institutional, colleggardment, program, and course level.

Data Reporting

The Director of Academic Excellence will prepare a written report of this assessment which will
include analysis and recommendations from the Inquiry and Analysis faculty learning community,
GEAC, andhe Executive Committee of the Assessment Commission. The Director of Academic
Excellence along with CCT and the Inquiry and Analysis faculty learning community will report the
results of the assessment to the faculty in convocation presentationssdrugpsyaid the final

report will be posted on the assessment website.

Documentation

All documentation from this activity, including the final report, assessment assignments, student
work, results, and faculty reflections will be captured in LiveTecangpiced in the Academic
Excellence Office records.
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Appendix F
General Education CourséApproval Process and Form

(as used during 202617 academic year)

Essential Studies Course Approval Process

1. The following procedures apply for approval of, or changes to, Essential Studies courses.
2. The initiator will submit to CPC:
a. New Course Request Form or Course Change Form

b. Essential Studies Course Approval Form
c. A complete and detailed syllabus including course outcomes
d. Adraft assighment designed to assess the designated ESLO criteria

e Resource allocation
Department Chair (workload)
e Fitinto department

/ strategic plan

/ Dean

e Review submission for completion

Curriculum
Planning
Commission

® Approve as a course
e All submissions received by 2" week of the term will be reviewed

by end of week 3 and routed to the appropriate ESLO committee or
j GEAC
ESLO Committee(s) e Review proposal against criteria for outcome and

level; communicate with initiator as needed
* Provide recommendation to GEAC

\ e Review all proposals by week 7 of the term

e Approve all Essential Studies courses based on
General Education ESLO committee recommendations
Advisory Council e Review and approve all ESSEs
e Review all proposals by week 9 of the term

J e Notifv initiator of abproval for ES

* Submit approved courses with appropriate tags to the Registrar by week 10
of the term
* Notify initiator of approval

Approved courses received by March 15
Registrar > Catalog will be included in the catalog for the
following academic year. Courses approved
during spring term will not be included in
the following academic year catalog.
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Oregon 134,

Essential Studies Course Approval Form

Course Number & Title:

(use a separate form for each course and ESLO)

I. Logistical Information: List the term(s) offered, locations and modes of offering, and projected
capacity:

lI. Levels of Achievement &Prerequisites
Wh a't is this courseds | evel of achievement for t

o Foundation. Learninghewknowledgandskills.Assignmenteeflectsignificanscaffoldinghighly
structurecenvironmentActivelearnings appropriatatthislevel.

o0 Practice Learninghowto applyknowledgendskillsin scriptedexamplesAssignmentseflect
moderatescaffoldingbut studentsarelearninghowto work with lessstructured/operended
problemsandsituations.

Prerequisite sesir
Indicate which type of course and specific prerequisites this course builds on:
0 EssentiaPracticePractice&oursesaughtby contentareaexperts.
0 ProgramintegratedPracticeourseshatrequie demonstrationf ESLOswithin the major.
0 ESSECrossdisciplinargxperiencthatdemonstratesynthesisf all ESLOs.

0 Capstone Studentsneetthe criteriawith minimalor no prompting Assignmentgeflectno
scaffoldingstudentsvork independentlin unstructuree@nvironments.
Prerequisite courses:

[1l. ESLO: Indicate which ESLO and criteria this course will fulfill.

A COM A IA A ER A TW A QL A DP

A Oral A IA-H

A Written A 1A-SS

A IA-NS
A Purpose A Identify A Theory A Achieve purpose| A Calculate A Recognize
A Audience A Investigate A Recognition A Fulfill roles A Interpret A Know
A Evidence A Support A Logic A Communicate | A Construct A Understand
A Genre A Evaluate A Judgment A Reconcile A Apply in contexti A Apply
A Style & delivery A Conclude A Contribute A Communicate
A Visual A Develop
A Justification strategies
A Adjust
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a. How do students learn and practicghe targeted ESLO within this courseBriefly describe how the
course as a whole addresses the criteria checked above for the targeted ESLO, including potential texts,
instructional approaches, and/or course materials. (Attach detailed syllabus ¢ésatonchedoutcomes.)

b. How do students demonstrate the appropriate level of proficiency in this ESL@?iefly describe a
significant assignment(s) and/or student work appropriate for proficiency assessment in this ESLO,
identifying how the assignment(s) will require students to demeasinatehe criteria checked above.
(Attach assignment(s).)

Department chair and dean signatures indicate proposal fits departmental and academic strategic plans and aretvifipgpoi@@masources
to support the proposed course. In addition, the department chair commits to ensuring @maesalgutment over all sections, locations and
modes of delivery.

Department Chair

Dean

If submitting this form in conjunction with CPC changes, please submit by including with your CPC submission. If you are
submitting this form only for Essential Studies course approval with no other changes, please submit to GEAC support
nellie.stewart@oit.edor OW145.
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Appendix G
Approved Essential Studies Course Lists
(reviewed by GEAC 18 May 2@hid 15 June 2017
The below lists describe the course lists meeting Essential Studies requirements by ESicve
committees and approved by GEAC during the-2016 academic year. We anticipate some further
additions to these lists in Fall 2@&low each list is a note on the current status of the list and further work

that may be needed to complete & form usable in final program mapping.

All courses listed below without additional annotation are considered as approved by GEAC for catalog and
curriculum mapping use.

ESLO 1: Communication

SUBMIT COURSE TITLE ESLO
DATE APPROVED
FOUNDATION

Fall2016 SPE 111 Public Speaking *

Fall 2016 WRI 121 English Composition *

Fall 2016 WRI 122 Argumentative Writing *
ESSENTIAL PRACTICE

Fall 2016 COM 225 Interpersonal Communication **

Fall 2016 WRI 227 Technical Report Writing Spring 2017

Fall 2016 WRI 327 Advanced Technical Writing Spring 2017

Fall 2016 WRI 350 Documentation Development Spring 2017

Fall 2016 WRI 410 Proposal and Grant Writing Winter 2017

Status of list:
* GEAC is still awaiting submission of documentation demonstrataligtimeent of SPEL1, WRI121, and
WRI122 with Communication criteria. Approval is expected without difficulty.

** Redevelopment of Essential Practice Communication courses is currently imdhen@aynmunication
departmenand is expeéed to continue ithe 20172018 academic year. However, approval of the above
course, in addition to new disciplimeented technical writing courgeslealth Sciences and Engineering
areexpected without difficulty.

ESLO 2: Inquiry & Analysis

SUBMIT COURSE TITLE ESLO
DATE APPROVED
FOUNDATION & Humanities

Fall 2016 HUM 105 Everyoneds a Critic: Fall 2016
Fall 2016 HUM 125 Introduction to Technology, Society and Valueg Fall 2016
Fall 2016 HUM 147 Western Civilization in the Classical Age Fall2016
Fall 2016 HUM 148 Western Civilization in the Medieval Age Fall 2016
Fall 2016 HUM 149 Western Civilization in the Modern Age Fall 2016
Fall 2016 HUM 245 Digital Diversity Spring 2017
Fall 2016 PHIL 105 Introduction to Ethics Fall 2016
Fall 2016 PHIL 205 Introduction to Logic Fall 2016
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FOUNDATION 0 Natural Sciences
Fall 2016 BIO 101 Introduction to Cell Biology Fall 2016
Fall 2016 BIO 111 Introduction to Environmental Science Spring 2017
Fall 2016 CHE Introduction to General Chemistrith Lab Fall 2016
101/104
Spring 2017 | CHE General Chemistry with Lab Spring 2017
201/204
Fall 2016 CHE 221 General Chemistry Spring 2017
FOUNDATION 0 Social Sciences
Fall 2016 ECO 201 Principles of Microeconomics Spring 2017
Fall 2016 ECO 202 Principles oMacroeconomics Fall 2016
Spring 2017 | HIST 201 US History Spring 2017
Spring 2017 | HIST 202 US History Spring 2017
Spring 2017 | HIST 203 US History Spring 2017
Fall 2016 PSY 201 Psychology Fall 2016
Fall 2016 PSY 202 Psychology Fall 2016
Fall 2016 SOC204 Introduction to Sociology Fall 2016
Fall 2016 SOC 225 Medical Sociology Fall 2016
ESSENTIAL PRACTICES Humanities
Fall 2016 HUM 335 Video Game Studies Spring 2017
Winter 2017 | LIS 305 Research Strategies Spring 2017
Fall 2016 LIT 253 19 Century American Literature Spring 2017
Fall 2016 LIT 254 20h Century Literature Spring 2017
Fall 2016 LIT 255 Contemporary American Literature Spring 2017
Fall 2016 LIT 315 Science Fiction Literature Film Spring 2017
Fall 2016 LIT 325 The Metropolis Spring 2017
Fall 2016 PHIL 305 Medical Ethics Winter 2017
Fall 2016 PHIL 325 Environmental Ethi¢s Winter 2017
Fall 2016 PHIL 331 Ethics in the Professions Winter 2017
Fall 2016 PHIL 335 Philosophy of Science Winter 2017
Fall 2016 PHIL 342 Businesg&thics Winter 2017
Fall 2016 PHIL 405 Advanced Logic Winter 2017
ESSENTIAL PRACTICES Sciences
Fall 2016 PSY 308 Psychology of Eating Spring 2017
Fall 2016 PSY 321 Theories of Personality | Spring 2017
Fall 2016 PSY 322 Theories of Personality I Spring 2017
Fall 2016 PSY 330 Social Psychology | Spring 2017
Fall 2016 PSY 331 Social Psychology Il Spring 2017

*Note: Ethical Reasoning Essential Practice coursestdamdoublalipped (each also meet Inquiry &

Analysis criteria).

Status of lisSGEAC anticipates significant further growth of these lists, particularly from the following

disciplines:

Humanities (Foundation and Essential Practice): ART.
Social Sciences (especially Essential Practice): HIST, GEOG, ANTH, PSCI, SOC.

Natural Sciencéespecially Essential Practice): BIO2xx, CHE 2xx, PHY 2xx, GEOL, and ENV.

Further discussion surrounding ciiaggng of PSY201/2/3 on IA and DP lists may be desirable.

Meetings with HSS and NS chairs will need to occur during summer 2017 to identify a targeted list of courses
to seek submission for by early fall term 2017.
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ESLO 3: Ethical Reasoning

SUBMIT COURSE TITLE ESLO

DATE APPROVED
ESSENTIAL PRACTICE

Fall2016 PHIL 305 Medical Ethics Fall 2016

Fall 2016 PHIL 325 Environmental Ethics Fall 2016

Fall 2016 PHIL 331 Ethics in the Professions Fall 2016

Fall 2016 PHIL 342 Business Ethics Fall 2016

Status of list: GEAC does not anticipate further chantigs list at this point in time.

Note: Ethical Reasoning Essential Practice coursestdsndoublalipped (each also meet Inquiry &

Analysis criteria).

ESLO 4: Teamwork

SUBMIT
DATE

COURSE

TITLE

ESLO
APPROVED

FOUNDATION

[ SPE 221

| Small Group anieam Communication

|**

Status of list: GEAC is still awaiting submission of documentation demonstrating the aliggraRER 21

with Teamwork criteria. Approval is expected without difficulty.

ESLO 5: Quantitative Literacy

SUBMIT DATE | COURSE | TITLE ESLO

APPROVED
FOUNDATION
Fall 2016 MATH 361 | Statistical Methods | Fall 2016
Winter 2017 MATH 243 | Introductory Statistics Spring 2017
ESSENTIAL PRACTICE

Fall 2016 BUS 331 Personal Finance Spring 2017

Fall 2016 ECO 202 Principles of Macroeconomics Spring 2017

Spring 2017 MATH 371 | Finite Math and Calculus | Spring 2017

Winter 2017 MGT 345 Engineering Economy **

Status of lisPending final ESLO committee approvattfGT345 and possible inclusion of ECO201,

ACC 201GEAC does not anticipasggnificanthanges to this list at this point in time.

Further consideration needed regarding whethedistiogsof EC0O201/202 between Essential Practice QL
woul d

and Foundational Inquiry & Analysis is permissible and whethet studeth-d u p p e n g 0
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ESLO 6: Diverse Perspectives

SUBMIT DATE | COURSE | TITLE ESLO
APPROVED
FOUNDATION
Spring 2016 COM 205 Intercultural Communication Fall 2016
Fall 2016 HUM 105 Everyoneds a Criti c:| Fal2016
Fall 2016 HUM 147 Western Civilization in the Classical Age Fall 2016
Fall 2016 HUM 148 Western Civilization in the Medieval Age Fall 2016
Fall 2016 HUM 149 Western Civilization in the Modern Age Fall 2016
Fall 2016 HUM 245 Digital Diversity Fall 2016
Fall 2016 PSY 203 Psychology Spring 2017
Fall 2016 SOC 201 Social Theory Fall 2016
Fall 2016 SOC 204 Introduction to Sociology
ESSENTIAL PRACTICE
Fall 2016 COM 325 Gender and Communication Fall 2016
Spring 2017 HIST 452 Globalization and the PNW
Fall 2016 HUM 335 Video Game Studies Fall 2016
Fall 2016 LIT 305 American Nature Writing Fall 2016
Fall 2016 LIT 335 Travel Writing (Fiction and Nonfiction) Fall 2016
Fall 2016 PSY 321 Theories of Personality | Fall 2016
Fall 2016 PSY 322 Theories oPersonality Il Fall 2016
Fall 2016 PSY 330 Social Psychology | Fall 2016
Fall 2016 PSY 331 Social Psychology Il Fall 2016
Fall 2016 PSY 358 Psychology of Gender Fall 2016
Fall 2016 PSY 371 Human Sexuality | Fall 2016
Fall 2016 PSY 372 Human Sexuality Fall 2016

Status of list: GEAC anticipates significant further growth of these lists, particularly from the following
disciplines:

Social Sciences: HIST, GEOG, ANTH, PSCI, SOC.

Communication: COM

Further discussion surrounding ciiagsg of PSYR21/2/3 on IA and DP lists may be desirable.

Meetings with HSS and Comm chairs will need to occur during summer 2017 to identify attafgeted li
coursedo seek submission for by early fall term 2017.
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Appendix H
General EducationCurriculum Mapping Process

(presentation to department chairs and program directors, 4 November 2016)

Essential Studies

Oregon 134,

Program Curricular Mapping

Purpose of today’s session

* To provide tools
* This mapping will:
* Help programs better understand the full model
* Provide mechanisms for detailed feedback
* Help assess impact on transfer
* Help assess resource needs
* Prepare for CPC approval in 2017-18
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Essential Studies: the Path to Success

Capstone

Practice

(_fapstonc Expetrience

Synthesis Experience

Foundation

Mapping Tools

18
19
20
21
22
23
24
25
26
27
28
29
30
3
32
33
34
35
36

EEEDE0

PHY 221 4 General Physics with Calculus PHY 221 4 General Physics with Calculus
WRI 122 3 Argumentative Writing WRI122 3 Argumentative Writing
X 3 Social Science Elective X 3 Social Science Elective
Freshman Year - Spring Freshman Year - Spring
MATH 253N 4 Sequences and Series MATH 253N 4 Sequences and Series
PHY 222 4 General Physics with Calculus PHY 222 4 General Physics with Calculus
X 3 Humanities Elective X 3 Humanities Elective
X 3 Social Science Elective X 3 Social Science Elective
Sophomore Year - Fall Sophomore Year - Fall
MATH 254N 4 Vector Calculus | MATH 254N 4 Vector Calculus |
MATH 327 4 Discrete Mathematics MATH 327 4 Discrete Mathematics
PHY 223 4 General Physics with Calculus PHY 223 4 General Physics with Calculus
X 3 Elective X 3 Elective
Sophomore Year - Winter Sophomore Year - Winter
Intructions Curriciulum Mapping Reflection Questions Draft Course Lists ESLO Definitions g
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A Proposed Process

Identify your disciplinary capstone

|dentify Program-Integrated Courses

Identify Program-Integrated Foundational Ethics

Identify Foundational and Essential Practice Requirements

Insert Remaining Essential Studies Requirements

Preparation for Mapping with Faculty

Freshman Year - Fall

WRI 121 - English Composition
MATH 111 - College Algebra

X - Humanities elective

X - Social Science elective

Freshman Year - Winter

WRI 122 - Argumentative Writing

MATH 112 - Trigonometry

EE 121 - Fundamentals of Electric Circuits |
X - Social Science elective

Freshman Year - Spring

SPE 111 - Public Speaking

MATH 251 - Differential Calculus

EE 123 - Fundamentals of Electric Circuits I
X - Humanities elective
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* GREEN — Programmatic courses

* BLUE — Specifically required
courses

* YELLOW - General education
electives



Step 1: Identify your disciplinary capstone

Senior Year - Fall

EE 331 - Digital System Design with HDL
ENGR 465 - Capstone Project

x - Technical elective *

X - Social Science elective

Senior Year - Winter

EE 430 - Linear Systems and Digital Signal Processing
EE 432 - Advanced Digital System Design with HDL
ENGR 465 - Capstone Project

X - Humanities elective

Senior Year - Spring
EE 401 - Communication Systems

ENGR 465 - Capstone Project
X - Social Science elective
x - Elective

Reflection

Step 1: Capstone Experience(s)

CAPSTONE

CAPSTONE

CAPSTONE

How do your students currently exhibit each learning outcome within the capstone ? If these aren't clearly exhibited in student work associated w.

Qutcome:

Communication (Written): How do your students communicate in writing?

Communication (Oral): How do your students communicate in oral presentation(s)?

Teamwork: How do students work in teams?

Inquiry & Analysis: How do students use evidence to support conclusions or decisions?

Diverse Perspectives: How do students take the perspectives of others into account
(e.g. in interacting with clients, those with different backgrounds, etc.)
Ethical Reasoning: How do students take ethical considerations into account?

Quantitative Literacy: How do students interpret, use, and communicate quantitative data?
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Junior Year - Winter

EE 323 - Electronics I
EE 333 - Microcontroller Engineering Program Integrated Communication (Written)

ENGR 267 - Engineering Programming

Junior Year - Spring
EE 325 - Electronics Il Program Integrated Communication (Oral), Teamwork

EE 335 - Advanced Microcontroller Engineering Program Integrated Inquiry & Analysis/Quantitative Literacy
x - Technical elective *

Junior Year - Summer

X - Writing Elective
X - Technical elective *

Color code the map in this column as follows: Indicate Essential Studies Requirements (using drop-down menu, indicate 2

ESSENTIAL STUDIES WORKING DRAFT

Freshman Year - Fall |

Foundation Ethical Reasoning _[El
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Step 4: Identify Foundation and
Essential Practice Requirements met

Freshman Year - Fall

WRI 121 - English Composition
MATH 111 - College Algebra

x - Humanities elective

X - Social Science elective

Freshman Year - Winter
WRI 122 - Argumentative Writing
MATH 112 - Trigonometry

EE 121 - Fundamentals of Electric Circuits |

x - Social Science elective

Freshman Year - Spring
SPE 111 - Public Speaking
MATH 251 - Differential Calculus

EE 123 - Fundamentals of Electric Circuits Il

X - Humanities elective

Sophomore Year - Fall
WRI 227 - Technical Report Writing

Humanities Inquiry

SPE 111 HUM 105

Public Speaking Everyone's a Critic: Text, Images, Games
HUM 125

WRI 121 Introduction to Technology, Society and

Argumentative Writing Values

WRI 122 HUM 147

English Composition Western Civilization in the Classical Age
HUM 148
Western Civilization in the Medieval Age

HUM 149

Western Civilization in the Modern Age
HUM 245

Digital Diversity

uT253

19th Century American Literaure
uT 254

20th Century Literature

uT255

Contemporary American Literature
PHIL 105

Introduction to Ethics

PHIL 205

Introduction to Logic

Social Sciences Inquiry

PSY 201
Psychology

PSY 202
Psychology

S0C 204
Introduction to Sociology

SOC 225
Medical Sociology

ANTH X

HISTX

Communication - Foundation - WRI 121

Communication - Foundation - WRI 122

Communication - Foundation - SPE111

Communication - Essential Practice

FOUNDATION
Ethical Reasoning

Natural Sciences inquiry
810101 8US 226
Introduction to Cell Biology Business Law

HUM 125
BIO111 Introduction to Technology, Society and
Introduction to Environmental Science Values
CHE 101/104
Introduction to General Chemistry with  PHIL 105
Lab Introduction to Ethics
CHE 201/204 X

General Chemistry | with Lab Program-integrated option
CHE221

General Chemistry |

PHY 221

General Physics with Calculus

SPE 321 (will be SPE 221) MATH 243
small Group and Team Introduct
Communication Statistics
MATH 36!
Statistica

Humanities Inquiry Science inquiry

WRI 214 COM 325

Business Correspondence Gender and Communication
WRI 227 HUM 335

Technical Report Writing Video Game Studies

WRI 327 uT 305

Advanced Technical Writing American Nature Writing

Intructions Curriciulum Mapping Reflection Questions

PSY 321

Theories of Personality |
PSY 322

Theories of Personality Il
PSY 330

Social Psychology |

Draft Course Lists

ESSENTIAL PRACTICE

Ethical Reasoning

PHIL 305

Medical Ethics

PHIL 325

Environmental Ethics
PHIL331

Ethics in the Professions

ESLO Definitions | Sheet3 ®

47

ECO 201

Principles of Economics, Micro
ECO 202

Principles of Economics, Macro
BUS 331

Personal Finance



Foundation Requirements:

.Communication - Foundation - WRI 121
‘Communication - Foundation - WRI 122
bommunication - Foundation - SPE 111
‘Humanities Inquiry - Foundation
‘social Sciences Inquiry - Foundation
'Natural Sciences Inquiry - Foundation
.Ethical Reasoning - Foundation
‘Teamwork - Foundation - SPE 321

Quantitative Literacy - Foundation (MATH 243 or MATH 361)

Diverse Perspectives - Foundation
Essential Practice Requirements:
‘Communication - Essential Practice
.Humanities Inquiry - Essential Practice
'Sclences Inquiry - Essential Practice
.Ethical Reasoning - Essential Practice
iauantitative Literacy - Essential Practice

Freshman Year - Fall

(Open Slot)

(Open Slot)

Freshman Year - Winter

EE 121 - Fundamentals of Electric Circuits |

(Open Slot)

Freshman Year - Sprin

EE 123 - Fundamentals of Electric Circuits
(Open Slot)
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Insert Unmet Foundation Requirements

Freshman Year - Fall

WRI 121 - English Composition

MATH 111 - College Algebra

Diverse Perspectives — Foundation Elective
Humanities Inquiry — Foundation Elective

Freshman Year - Winter

WRI 122 - Argumentative Writing

MATH 112 - Trigonometry

EE 121 - Fundamentals of Electric Circuits |
Social Sciences Inquiry — Foundation Elective

Freshman Year - Spring

SPE 111 - Public Speaking

MATH 251 - Differential Calculus

EE 123 - Fundamentals of Electric Circuits Il
Ethical Reasoning— Foundation Elective

Insert the Synthesis Experience

Junior Year - Winter

EE 323 - Electronics I

EE 333 - Microcontroller Engineering Program Integrated Communication (Written)
ENGR 267 - Engineering Programming

Junior Year - Spring
EE 325 - Electronics Il Program Integrated Communication (Oral), Teamwork

EE 335 - Advanced Microcontroller EngineeringProgram Integrated Inquiry & Analysis/Quantitative Literacy
X - Technical elective *

Junior Year - Summer
SPE 321 - Small Group and Team
Communication Teamwork - Foundation

Essential Studies Synthesis Experience (ESSE)
x - Technical elective *
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Insert Unmet Essential Practice (15 credits)

Junior Year - Summer

SPE 321 - Small Group and Team Communication Teamwork - Foundation
Essential Studies Synthesis Experience

x - Technical elective *

Senior Year - Fall

EE 331 - Digital System Design with HDL

ENGR 465 - Capstone Project CAPSTONE
x - Technical elective *

Essential Practice

Senior Year - Winter

EE 430 - Linear Systems and Digital Signal Processing

EE 432 - Advanced Digital System Design with HDL

ENGR 465 - Capstone Project CAPSTONE
Essential Practice

Senior Year - Spring
EE 401 - Communication Systems Program-Integrated Ethical Reasoning, Pl Diverse Perspectives

We Want Your Input

Step 5. Global Reflection

Are there courses that you might expect or hope to count towards Essential Studies
requirements that don't show up on the current lists (these may be areas to further explore
growing lists)?

Are there opportunties for efficiencies that aren't realized here, that you'd like to investigate
further?

Do you have any other concerns, thoughts or input on the Essential Studies model, your draft
curriculum map, or the mapping process?
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Submit
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December 2016
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Appendix |

Essential Studies Course Choices in Draft Curriculum Map
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FOUNDATION
Communication Communication Communication Inquiry & Analysis Inquiry & Analysis  Inquiry & Analysis Ethical Reasoning  Teamwork Quantitative Literacy Diverse Perspectives
Humanities Natural Sciences Social Sciences

Applied Mathematics B.S. (K) WRI 121 WRI 122 SPE 111
Applied Psychology B.S. (K,0, W) WRI 121 WRI 122 SPE 111
Biology-Health Sciences B.S. (K) WRI 121 \WRI 122 SPE 111
Civil Engineering B.S. (K) WRI 121 \WRI 122 SPE 111
Communication Studies B.S. (K) WRI 121 \WRI 122 SPE 111
Computer Engineering Technology B.S. (K) WRI 121 \WRI 122 SPE 111
Dental Hygiene B.S. (C, K) WRI 121 WRI 122 SPE 111
Dental Hygiene B.S. Degree Completion (O) WRI 121 WRI 122 SPE 111
Diagnostic Medical Sonography B.S. (K) WRI 121 WRI 122 SPE 111
Diagnostic Medical Sonography B.S. Degree Completion (O) WRI 121 \WRI 122 SPE 111
Echocardiography B.S. (K) WRI 121 WRI 122 SPE 111
Echocardiography B.S. Degree Completion (O) WRI 121 WRI 122 SPE 111 ]
Electrical Engineering B.S. (K) WRI 121 \WRI 122 SPE 111
Electrical Engineering B.S. Wilsonville (W) WRI 121 \WRI 122 SPE 111
Electronics Engineering Technology B.S. (W) WRI 121 \WRI 122 SPE 111
Embedded Systems Engineering Technology B.S. (K, W) WRI 121 \WRI 122 SPE 111
Emergency Medical Services B.S. (W) WRI 121 \WRI 122 SPE 111
Environmental Sciences B.S. (K) WRI 121 WRI 122 SPE 111 ]
Geomatics B.S. Geographic Information System Option (K) WRI 121 \WRI 122 SPE 111
Geomatics B.S. Surveying Option (K) WRI 121 \WRI 122 SPE 111
Health Care Management B.S. Administration Option (K) WRI 121 \WRI 122 SPE 111
Health Care Management B.S. Clinical Option (K, O) WRI 121 \WRI 122 SPE 111
Health Care Management B.S. Radiologic Science Management Option (V@RI 121 WRI 122 SPE 111 SPE 221
Health Informatics B.S. New (K, O, W) WRI 121 \WRI 122 SPE 111 SPE 221
Health Informatics B.S. Old (K, O, W) WRI 121 \WRI 122 SPE 111 SPE 221
Information Technology B.S. (K, W) WRI 121 \WRI 122 SPE 111 SPE 221
Management B.S. Accounting Option (K) WRI 121 \WRI 122 SPE 111 SPE 221
Management B.S. Entrepreneurship/Small Business Management (K) WRI 121 \WRI 122 SPE 111 SPE 221
Management B.S. Marketing Option (K) WRI 121 \WRI 122 SPE 111 SPE 221
Manufacturing Engineering Technology B.S. (B, K, W) WRI 121 \WRI 122 SPE 111 SPE 221
Mechanical Engineering B.S. (B, K) WRI 121 WRI 122 SPE 111 SPE 221
Mechanical Engineering Technology B.S. (B, K) WRI 121 WRI 122 SPE 111 SPE 221
Medical Laboratory Science B.S. (W) WRI 121 WRI 122 SPE 111 SPE 221
Nuclear Medicine Technology B.S. (K) WRI 121 \WRI 122 SPE 111 SPE 221
Operations Management B.S. (K, W, O) WRI 121 \WRI 122 SPE 111 SPE 221
Population Health Management B.S. (K) WRI 121 \WRI 122 SPE 111 SPE 221
Radiologic Science B.S. (K) WRI 121 \WRI 122 SPE 111 SPE 221
Radiologic Science B.S. Degree Completion (O) WRI 121 \WRI 122 SPE 111 SPE 221
Renewable Energy Engineering B.S. (K) WRI 121 \WRI 122 SPE 111 SPE 221
Renewable Energy Engineering B.S. Wilsonville (W) WRI 121 \WRI 122 SPE 111 SPE 221
Respiratory Care B.S. (K) WRI 121 \WRI 122 SPE 111 SPE 221
Respiratory Care B.S. Degree Completion (O) WRI 121 \WRI 122 SPE 111 SPE 221
Software Engineering Technology B.S. (K, W) WRI 121 WRI 122 SPE 111 SPE 221
Technology and Management B.A.S. (K, O, W) WRI 121 \WRI 122 SPE 111 SPE 221
Vascular Technology B.S. (K) WRI 121 \WRI 122 SPE 111 SPE 221
Vascular Technology B.S. Degree Completion (O) WRI 121 \WRI 122 SPE 111 SPE 221
B Boeing
C Chemeketa
K Klamath Falls
[e] Online
W Wilsonville

_approved by ESLO committee
submitted to ESLO committee; not yet apg
not yet submitted to ESLO committee

need further discussion
not specified in curriculum map
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ESSENTIAL PRACTICE
Communication Inquiry & Analysis Inquiry & Analysis Ethical Reasoning Quantitative Literacy Diverse Perspectives
Humanities Sciences

Applied Mathematics B.S. (K) PHY 222

Applied Psychology B.S. (K,0, W)

Biology-Health Sciences B.S. (K)

Civil Engineering B.S. (K)

Communication Studies B.S. (K) WRI 227

Computer Engineering Technology B.S. (K) WRI 227

Dental Hygiene B.S. (C, K) WRI 227

Dental Hygiene B.S. Degree Completion (O)

Diagnostic Medical Sonography B.S. (K) WRI 227

Diagnostic Medical Sonography B.S. Degree Completion (O) WRI 227

Echocardiography B.S. (K) WRI 227

Echocardiography B.S. Degree Completion (O) WRI 227

Electrical Engineering B.S. (K) WRI 227

Electrical Engineering B.S. Wilsonville (W) WRI 227

Electronics Engineering Technology B.S. (W) WRI 227

Embedded Systems Engineering Technology B.S. (K, W) WRI 227 ANTH 452/HIST 452

Emergency Medical Services B.S. (W) WRI 227

Environmental Sciences B.S. (K) WRI 227

Geomatics B.S. Geographic Information System Option (K) WRI 227

Geomatics B.S. Surveying Option (K) WRI 227 MGT 345

Health Care Management B.S. Administration Option (K) WRI 227 PSY 336 ECO 201 ANTH 452/HIST 452

Health Care Management B.S. Clinical Option (K, O) WRI 227 ECO 201 ANTH 452/HIST 452

Health Care Management B.S. Radiologic Science Management Option (KVZRI 227 ANTH 452/HIST 452

Health Informatics B.S. New (K, O, W) WRI 227 ECO 201 ANTH 452/HIST 452

Health Informatics B.S. Old (K, O, W) WRI 227 ECO 201 ANTH 452/HIST 452

Information Technology B.S. (K, W) WRI 227 ANTH 452/HIST 452

Management B.S. Accounting Option (K) WRI 227 ECO 201 ANTH 452/HIST 452

Management B.S. Entrepreneurship/Small Business Management (K) WRI 227 ECO 201 ANTH 452/HIST 452

Management B.S. Marketing Option (K) WRI 227 ECO 201

Manufacturing Engineering Technology B.S. (B, K, W) WRI 227 MGT 345 ANTH 452/HIST 452

Mechanical Engineering B.S. (B, K) WRI 227

Mechanical Engineering Technology B.S. (B, K) MGT 345

Medical Laboratory Science B.S. (W)

Nuclear Medicine Technology B.S. (K) WRI 227

Operations Management B.S. (K, W, O) WRI 227 ANTH 452/HIST 452/PSCI 326

Population Health Management B.S. (K) WRI 227 ANTH 452/HIST 452/ELECTIVE

Radiologic Science B.S. (K) WRI 227

Radiologic Science B.S. Degree Completion (O) WRI 227

Renewable Energy Engineering B.S. (K) WRI 227 CHE260 ECO 201/202 HIST 356/357

Renewable Energy Engineering B.S. Wilsonville (W) WRI 227 CHE260 ECO 201/202 HIST 356/357

Respiratory Care B.S. (K)

Respiratory Care B.S. Degree Completion (O) BIO 105

Software Engineering Technology B.S. (K, W) WRI 227 MGT 345 ANTH 452/HIST 452

Technology and Management B.A.S. (K, O, W) WRI 227 ANTH 452/HIST 452

Vascular Technology B.S. (K) WRI 227

Vascular Technology B.S. Degree Completion (O) WRI 227
B Boeing
C Chemeketa
K Klamath Falls
[e] Online
W Wilsonville

_approved by ESLO committee
submitted to ESLO committee; not yet apg
not yet submitted to ESLO committee

need further discussion
not specified in curriculum map
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Appendix J
Parameters for Transfer Impact Study

(reviewed by GEAC November 2016)

I. Background and Significance

As the General Education Review Task Force began work on the Essential Studies model, minimizing
impact on transfer was a top priority. @x®gon Tech moves to implementation of this model, the
Articulation and Transfer subcommittee has reviewed transfer policies and made recommendations to
streamline the transfer process and again minimize the impact on transfer populations. Yet, there still
remains unanswered questions about how transfer into the Essential Studies program will compare to
Oregon Techdés current general education program
new Essential Studies program will have on tratgfEmts and to provide data to support decision

making regarding the model, transfer policies and the implementation timeline. Specifically, there is a need
to know what groups are impacted, and how large that impact might be. Based on the ddtarmollected

this study the General Education Advisory Council will be able to:

1. Accuratelgommunicatéheimpactof the modelon transfetto interestedjroups

2. Createtransferpoliciesand/or makeadjustment$o the modelto minimizeimpacton largest
groupsof transferstudents

3. Developadvisingnaterial$or potentialstudents

4. Planfor enrolimenfluctuationspecifido courseandlocation

Using the Essential Studies program requirements and criteria, the Transfer and Articulation subcommittee
will evaluate a random sample of student transcripts which have previously been evaluated by the Registrar
under the current general education mddainber of credits accepted under each model will be
compared to determine impact of the new model on transfer students. Data will be collected to identify
Essential Studies requirements with poor transferability and those requirements that tramsggr in at a

rate. In addition, decisions made by general education department chairs on course equivalencies in the
Essential Studies model through this study will be captured to begin building a transfer database. Finally,
a typical transfer student will beduset o make comparisons between Or
education model, the Essential Studies model, and the general education programs of other public
universities in Oregon.

II. Research Design and Methods

This study will be conducted using imitg students in fall 2018he population will be divided into
three groups:

1 Truefreshmerdirectfrom highschool(collegereditaccumulatedhilein H.S.)
1 Lowtransfercredity(16 90transfercreditsfi excludingruefreshmen
1 Hightransfercreditsover90transfercreditsi excludingpostbacs

Post baccalaureate students will be extracted and studied separately to determine if this group has
sufficiently fulfilled the Essential Studies requirements.

A stratified random sample of students will eeteel from each of these groups by the Director of
Institutional Research, ensuring proportionate representation from transfer institutions. Transcripts of
these students will be evaluated as follows:
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Phase |

An evaluation of thirty transcripts from eatthe three groups will be conducted by department chairs

from the Natural Sciences, Mathematics, Communication and Humanities/Social Sciences departments.
Each chair will evaluate the transcripts relative to courses that would typically fall wdtpartinegnt

and identify Essential Studies requirements fulfilled by these transfer courses. Data will be collected to
identify Essential Studies requirements with poor transferability and those requirements that transfer in at
a high rate. Questions instiprocess will be funneled to ESLO committees for consideration. Course
equivalencies will be captured in a database.

Phase Il

Members of the Articulation and Transfer subcommittee will review this work noting the effect of
program requirements. In adufti this group will map a typical transfer student on the curricula of the
other six public universities in Oregon.

[ll. Reporting

As a result of this study the Articulation and Transfer subcommittee will report the following information
to supportdecision making by a variety of groups:

1 Questionsregardingcourseequivalencieasthey relateto the EssentialStudiesmodelto be
consideredy ESLO committeesand GEAC in makingadjustment$o criteriain the modelor
establishingransferpolicies.

1 Essentiabtudiesequirementwith poortransferabilitgndthoserequirementthattransfeiin at
ahighratefor consideratioby GEAC for possibleadjustment® themodelor transfempolicies,
developmenof advisingnaterial$or potentialstudentsandto beginforecastinglemandn the
model.

1 Initial databas@f courseequivalencie® the Registrarto begindevelopmenbf a transfer
databastor Essentiabtudiesndrecommendatiorfer completinghiswork.

1 The averagémpactof the EssentiaStudesprogramon transferstudentdn eachof the three
groupsandthe percentageachgrouprepresents thetotalincomingclass.

1 A comparisomf thetypicaltransferstudentat eachof the severpublicuniversitiegn Oregon.

The Articulation and Traies subcommittee will also make recommendations about further study of post
baccal aureate studentsd preparation to particip.
Studies program.
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Appendix K
SummaryReportfrom Transfer Impact Study

(presented to GEAC 1 June 2017)

Oregon 134,

Essential Studies
Transfer Impact Study

Preliminary Results, June 2017

Essential Studies:
Defining the “Oregon Tech Experience”
Shaping Distinctive Graduates

General education that’s more than the sum of its parts,
that supports success within the discipline and in life,

that produces skilled, multifaceted, creative problem-solvers.

General education that is “uniquely Oregon Tech” —
hands-on, applied, workforce-relevant
(and recognizing our mix of students, including transfers)
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Transfer Impacts

Any changes to any general education will have transfer impacts:

- Negative: extra credits/cost/time to degree

- Positive: enhanced educational experience (knowledge and skills),
greater student success and workforce readiness,
distinctive and marketable curriculum elements.

(This tension and tradeoff already exists between programs, too.)

Impacts should be identified, justified, and minimized —
iterative testing and refinement of Essential Studies.

Transfer was in mind from the beginning.

ktudents Should Be Able to Satisify All GE Requirements with Transfer Credits
181

16 -

14

124

104

count

2

0 : v v T v -
Strongly Disagree Disagree Neutral Agree Strongly Agree Huh?

Fall 2013 GERTF Faculty Forum survey results
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General Education Should Include Upper Division Coursework

16

14

124

104

count
=]

0 1

Strongly Disagree Disagree Neutral Agree Strnngl;(Agree Hu'h?

Fall 2013 GERTF Faculty Forum survey results

Students Should Complete GE Prior to Entering the Major

23

20

15

count

10+

0 [ I

Strongly Disagree Disagree Neutral Agree  Strongly Agree Huh?

Fall 2013 GERTT Faculty Forum survey results
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Prior General Education Model

Pros: unusually large buckets makes transfer easy
Cons: poor alignment with student outcomes
(which are also workforce/employer needs)

minimal vertical development, . . . . . .
little integration with discipline.
/ 36 M/S or 45 M/S/SS

(typically integrated with major requirements)
Communication*

*WRI111, 122, SPE111, 321

Humanities

Math/Science** Social Sciences

*%1 lab science

Essential Studies Model

More intentional (and smaller) bins, . St
aligned with outcomes,

Disciplinary

reinforced in courses in the major, Capstone

integrated within & across disciplines.

Program-
Integrated
Practice

Essential
Practice

Foundation

Communication*®

Inquiry & Analysis** Ethical
*WRI121, 122, SPE111

Teamwork Quant. Diverse
**Hum, Soc. Sci, Nat. Sci

Reasoning Literacy Persp.
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Parameters for Transfer Study

Fall ’16: Vetted by stakeholders (GEAC, Transfer Team, admin)

Stratified sampling: 3 groups of 30 each, Fall ‘16 entering students:
* Group A (direct from HS, <36 credits)
* Group B (transfer, <90 credits)
* Group C (transfer, >90 credits)
(Excluded: Postbacs, N=53 — separate policy)

90 Student ID’s pulled by IR; 2048 transfer courses.
Existing degree audits tell us how these courses apply in the major.

Populations of Incoming Students, Fall 2016

~ 2,225 “new students” in all categories
(HS dual credit, non-admits, grad students, etc.)
~1040 new undergraduates:
~387 first-time freshmen:
~230 have no transfer credits (22% of new UG)
~157 have 1-36 transfer credits (Group A, 15% of new UG)
~600 New UG Transfers:
~209 have <90 credits (Group B, 20% of new UG)
~381 have 90+ credits (Group C, 37% of new UG)
~53 postbacs (separate policy, 5% of new UG)
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Process for Transfer Study

Transfer study: How do transfer courses apply under Essential Studies
(and how i1s that different from currently)?

To answer this:
* Every program created a draft curriculum map
(first step towards CPC submission); ~2-4 houts/program.
* Gen ed department chairs evaluated transfer courses
under new criteria (helps us develop clear protocols):
4. chairs, ~5-15+ houts each.
* Assembled, collated, and analyzed data (SA, NS, SB): 60+ hours.

Where are we not applying credits now?
6351.5 credits come in to Oregon Tech; 3091.75 are applied (48.7%)

Of the 3200+ credits that not applied:
* No applicable category in degree map: 1702.2 credits
(Vocational: 501 credits; PE: 90 credits)

Matches category in model, but block is full: 680.5 credits
Remedial: 384+ credits (not counted above)
Fractional credit loss: 364.5 credits
Below the level required by a program: 230.5 credits
Beyond the level required by a program: 165 credits
Student has credit for course twice: 82 credits
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Group A (“Direct from HS”)

Locations/Modes
* Klamath Falls (28)
* Wilsonville (2)

Common Majors

Common Transfer Institutions
Klamath CC (4)
Advanced Placement (4)
Southern Oregon U (3)
Rogue CC (2)
Portland State U (2)

Software Engineering Technology (6) Portland CC (2)

Pre-Medical Imaging (5)
Biology-Health Sciences (4)
Mechanical Engineering (4)
Pre-Dental Hygiene (2)

Pre-Nursing (4) — excluded

Eastern Oregon U (2)
Chemeketa CC (2)

Group A (“Direct from HS”)

Average student brings in 16.5 credits.
Under old general education model, 8.7 credits (52.5%) applied:

Humanities
Communication (Lower-Division)
Communication (Upper-Division)

Social Sciences

Math/Science

1.3 credits/9 (0.4 courses/3)

1.2 credits/9 (0.4 courses/3)

1.5 credits/12 (0.5 courses/4
4.1+ credits

(
(

0.0 credits/9 (0.0 courses/3)
( )
(

1.0 courses+)
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Group A (“Direct from HS”)

Average student brings in 16.5 credits.
Under Essential Studies, 7.0 credits (42.1%) applied:

Foundation Practicing
Communication 1.2 credits/9 0.4 courses/3)
Inquiry & Analysis 1.0 credits /10 (0.3 courses/3)

Quantitative Literacy 0.3 credits/4 0.1 courses/1)

(
(
(
(

Diverse Perspectives 0.1 credits/3 0.0 courses/1)

Teamwork -

Ethical Reasoning N/A

Group A (“Direct from HS”)

Where are losses in transition?
(43 credits total; 1.7 credits/student from Group A)

Fractional Credit Loss (2 credits)
This was mostly “hidden” fractional loss under old model, too.
Carving up Hum block (18 credits)
Carving up SS block (17 credits)
274 year language Credits (6 credits) —
can apply in Hum Block currently —
matter for GEAC & ESLO cmtes to consider
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Group B (“Low-Credit Transfers”)

Locations/Modes Common Transfer Institutions

* Klamath (20) Portland CC (4)

* Wilsonville (4) Klamath CC (4)

* Online (3) Oregon State U (3)
Mt. Hood CC (3)
Chemeketa CC (3)

Common Majors Rogue CC (2)

* Dental Hygiene (4) Linn Benton CC (2)

* Mechanical Engineering (3) Eastern Oregon U (2)

* Pre-Medical Imaging (4) Clackamas CC (2)

* Pre-Nursing (2) - excluded Central Oregon CC (2)

Takeaways from Group A

HS students seem to be taking college credits opportunistically.

GEAC and ESLLO committees should consider:
- How 2% year language applies;
- How AP courses (and IB) can apply.
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Group B (“Low-Credit Transfers”)

Average student brings in 61.5

credits.

Under old general education model, 33.5 (54.5%) applied:

Humanities

Communication (Lower-Division)

Communication (Upper-Division)

Social Sciences

Math/Science

2.2 credits/9
6.7 credits /9
1.0 credits/9

5.5 credits/12

8.1+ credits

(0.7 courses/3)
(2.2 courses/3)
(0.3 courses/3)
(1.8 courses/4)

(2.0 courses+)

Group B (“Low-Credit Transfers”)

Average student brings in 61.5 credits.
Under Essential Studies, 30.0 (48.9%) applied:

Communication

Inquiry & Analysis

Quantitative Literacy

Diverse Perspectives
Teamwork

Ethical Reasoning

Foundation
6.7 credits/9
4.5 credits/10

(2.2 courses/3)
(1.5 courses/ 3)
0.4 credits/4 (0.1
0.6 credits/3 (0.2
0.2 credits/3 (0.

N/A

courses/1)
courses/1)

1 courses/1)
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0.7 credits/3 (0.2 courses /1)

0.6 credits/3 (0.2 courses /1)

N/A




Group B (“Low-Credit Transfers”)

Where are losses in transition?
(84 credits total; 3.1 credits/student from Group B)

Fractional Credit Loss (21 credits)
Carving up Hum block (14 credits)
Carving up SS block (41 credits)
Carving up other blocks (8 credits)

Takeaways from Group B

Students are being generally strategic about CC courses;
this group is the most representative of the breadth of our majors.

We should consider:
- How to communicate transfer policies to CC students
(more detailed transfer website and materials, esp.
targeted for Wilsonville, Online, Seattle, Chemeketa)
- Relationships with community college advisors/influencers:
“Thinking about Oregon Tech? Consider these courses...”

(should align with Interstate Passport)

- First-year “foundational curriculum” may be mandated by HB2998.
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Group C (“High-Credit Transfers”)

Locations/Modes Common Transfer Institutions
Klamath (13) Oregon State U (6)
Wilsonville (10) Portland CC (5)

Online (6) Lane CC (4)
Chemeketa (1) Klamath CC (4)

Combon Kiidek Portland Stjlt‘c [ONE)!

J L AL L Mt Hood CC (3)
* Mechanical Engineering (5) Chtleihns CO\)
Chemeketa CC (3)
Western Oregon U (2)
Treasure Valley CC (2)
Rogue CC (2)
Columbia Gorge CC (2)
Central Oregon CC (2)

Radiologic Science (3)

Medical Laboratory Science (3)
Applied Psychology (3)

Technology & Management B.A.S. (2)
Dental Hygiene (2)

Health Informatics (2)

Respiratory Care (2)

Group C (“High-Credit Transfers”)

Average student brings in 146.9 credits.

Under old general education model, 67.6 (46.0%) applied:

Humanities 6.1 credits/9 2.0 courses/3)

(
Communication (Lower-Division) 6.9 credits/9 (0.8 courses/3)
(

Communication (Upper-Division) 2.7 credits/9 0.9 courses/3)

Social Sciences 8.4 credits/12 (2.8 courses/4)

Math/Science 12.4+ credits
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Group C (“High-Credit Transfers”)

Average student brings in 146.9 credits.

Under Essential Studies, 60.2 (41.0%) applied:

Foundation Practicing
Communication 6.9 credits/9 (0.8 courses/3) 1.5credits/3 (0.5 courses/1)
Inquiry & Analysis 7.3 credits/10 (2.2 courses/3) 0.8 credits/6 (0.3 courses/2)
Quantitative Literacy 1.3 credits/4 (0.3 courses/1) 1.3 credits/3 (0.4 courses/1)
Diverse Perspectives 1.8 credits/3 (0.6 courses/1)
Teamwork 0.6 credits/3 (0.2 courses/1)

Ethical Reasoning N/A

Group C (“Direct from HS” N=157)

Where are losses in transition?
(251 credits loss, 7.4 credits/student net loss from Group C)

Fractional Credit Loss (58 credits)
Carving up Hum block (69 credits)
Carving up SS block (93 credits)
Carving up other blocks (24 credits)
27 Year Language (7 credits)

However: also gain of 37 credits — mainly from DP and QL slots.
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Takeaways from Group C

Degree of deliberate course selection here varies widely.
(e.g: lots of old credits, lots of discipline switches)

We should consider:

- What can we recognize from an Associate’s Degree?
(both an AAOT and a “regular” AS).

- Neighboring states’ “transfer blocks” (CA, WA, HI)

- Year-long sequences (Essential Practice?)

Not included in this group, but: policy for post-bacs
(currently, gen ed not prescribed by program is waived)

7C



